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FOREWORD

e-Learning has undoubtedly been the subject of much debate in recent times. e-Learning has been heralded as the new way forward for learning, a perception fuelled by the unprecedented rate of growth within the e-learning market, with future growth anticipated. 

Indeed, the speed at which new innovations and products reach the market leaves many bewildered and confused: Do they invest in e-learning now? How should this sit alongside existing learning models? What are the best products and strategies for delivery of e-learning? Yet perhaps the most critical questions are: does e-learning work for the learner and what is its potential to widen participation in learning?  This Learning Theme has attempted to address these questions and, in doing so, takes up the agenda identified by region’s the Adding ‘e’ to learning conference.  

The recent Government consultation, Towards a Unified e-Learning Strategy: Consultation Document (July 2003), recognises that e-learning has the potential to offer real benefits: enabling individualised learning programmes; allowing teachers and trainers to deliver support and learning in the exact place where it has to be applied, the workplace or classroom; the potential for the 'create once, publish many' model for online learning; improved monitoring of usage and performance makes learning more quantifiable; and, the promise of online learning is to reduce delivery costs and minimise time out from work.

The bottom line is: understand what [e-learning] does for learners. There is a transformational difference, especially those for whom education or learning has been unsatisfying or incomplete. Private, encouraging, enticing, exciting and challenging: a hope for getting people back in to learning. See what e-learning can do for individual learners: creativity, activity, empowerment.

Diana Laurillard, speaking at the Adding ‘e’ to learning conference
But how do we make sure that the potential positive benefits of e-learning reach all parts of the community? The digital divide is a reality, yet evidence shows that the use of ICT can be a major motivator to learning and that those with little formal education can respond positively to the features of self paced, accessible-learning opportunities.  If we have learned one thing in our experience of e-learning to date, it is that we need to put people in the driving seat of development, not the technology, and there needs to be adequate support and backup for learners and tutors. This was the key message to emerge from the Learning Theme and one that now needs to be acknowledged in driving forward a vision for e-learning within the region.   

EXECUTIVE SUMMARY

e-Learning is now a clear feature of the learning landscape. One of the most exciting dimensions of e-learning is its proven ability to remove some of the barriers faced by many people in accessing traditional learning opportunities. However, despite its potential for engaging a broader community of learners, e-learning has not yet been fully embedded in our teaching and learning practice. The SLIM Learning Theme, e-Learning: Widening Participation in the Region, provided an opportunity to debate the potential for e- learning to contribute to the region’s widening participation agenda and the practical steps needed to make this happen.  

The Learning Theme drew together policy-makers and practitioners from across the South West to debate and discuss the issues, consider regional examples of successful experience of e-learning and emerging models for the use of technology by learners.  It also examined the implications for those involved with e-learning across the post-16 agenda: at home, in the workplace, further education colleges and learning centres in the community. This report looks at the potential of innovative technologies to widen participation in learning in the South West. The Learning Theme also built on the ongoing debate opened by the recent regional conference, Adding ‘e’ to learning, on how to introduce e-learning to the widest regional audience. 

e-Learning comes in many forms, from simple computer-based learning, drawing on now-familiar technologies such as CD-ROMs, through to online learning via the Internet. This report takes an inclusive approach for e-learning that encompasses virtual learning environments, associated technologies and novel applications like mobile or m-learning. Recognising the long experience of higher education and schools in piloting innovative e-learning approaches, the theme focused on how to embed e-learning within the post-16 learning and skills sector including the workplace as a means of engaging all adult learners.

The following findings and recommendations have arisen through the Learning Theme and Learning Theme workshop.

1.
Joining up practice and policy at regional level is essential.

Policies at trans-national/national/regional/sub-regional and community levels need to be harmonised to overcome the current ‘silo’ mentality that acts as a barrier to implementing e-learning. National strategies for e-learning need to be attuned to developments at regional level.

e-Learning development for the South West region should incorporate three key stages: 

1. establish values; 

2. drive culture;

3. install technology infrastructure / support. 

In addition, regional policy on e-learning needs to be linked firmly to models of locally owned good practice.  It will also be important to establish effective ways to identify, share and further implement good practice: a regional cross-sectoral e-learning network is one way forward.

Policy also needs to become more learner-centred: a radical re-think would lead to expansion of learner choice.  Such policy redefinition is also a prerequisite for the further development of innovative teaching methods.

The extension of the broadband infrastructure needs to connect with local initiatives.  This is a critical issue for the South West region. (s 3.1, p 34)

2.
Funding should be reviewed to ensure appropriateness in facilitating e- learning delivery.

The current public sector funding formulae and its administration are inappropriate in facilitating e-learning delivery.  The funding system needs to be reviewed to identify key barriers to e-learning implementation and with a view to unifying the existing ‘silo’ funding streams.
When evaluating the impact of funded approaches to e-learning, allow time for results to mature to validate future applications.  There is currently little direct public funding for e-learning: ‘pump-priming’ funding is required to permit initiatives to try, fail, learn and move on. 

If e-learning is to widen participation, then resources should be devoted to expanding technology networks across sectors and learner support and mediation for those learners, rather than, as at present, content development.  (s 3.2, p 35)
3.
Delivering e-learning skills needs to be embedded as opposed to being a distinct approach.

Learning providers need to reduce the divisions between e-learning and conventional training and move to more integrated development, as opposed to the present ‘confrontation of methods’.  To enable this, there needs to be a clearly understood definition of ICT skills and e-learning to achieve a common understanding within the region.
ICT skills need to be seen as an additional ‘Skill for Life’ when developing future approaches, bearing in mind that (unlike literacy and numeracy) technology is continually evolving. (s 3.3, p 35)
4.
Blended learning is the preferred approach.

Learning providers should offer a range of learning options as part of the tools available for learning, but should guard against over-dependency on technology. 

Blended learning approaches will facilitate transferable skills in learners but, at the same time, require particular skills for tutors which should be supported by appropriate development frameworks. (s 3.4, p 36)

5.
Socio-economic factors and geography are key barriers to access to e-learning.
Strategy needs to acknowledge that the ‘digital divide’ for learning goes beyond socio-economic factors to include gender, age, ethnicity and geography. Local /regional values and social perceptions are more important than prior education in uptake of all types of learning and socio-economic patterns are deeply entrenched.

Rural e-learning centres present a particular challenge as they require (often isolated) staff to take on a multiplicity of roles, for which they may not be equipped. (s 3.5, p 37)

6.
Informal learning, learner preferences and motivation are essential to successful e-learning
Further research is needed into ‘latent use’ of e-learning for those already disposed to learn, and for whom ICT does not necessarily present either a barrier or opportunity. More evidence is also required to identify and support preferred learning styles for hard-to-reach groups (not the teaching styles of teachers).
The ‘need to know’ basis of adult learning builds on existing life interests: what’s in it for me? It is important to engage learners with the flexibility, informality and sociability of the medium. 

Resources which are appropriate to learning styles enhance the motivation and empowerment of learners, enabling them to identify with e-learning and build on learners’ competences and expectations. ‘e-Learning through doing’ in incremental stages harnesses a constructivist approach. It is, however, important to recognise when ICT reinforces existing barriers to learning.  Effective assessment of learning styles also leads on to tailored blended learning approaches. (s 3.6, p 39)

7.
Develop strategies for engaging new learners in e-learning.

It is important that providers understand and implement ways for e-learning to be effective in introducing the ‘learning habit’ to hard-to-reach groups. This can help to develop confidence and self-worth, encourage learner ownership and create a virtuous circle of gaining new skills.

Providers should collate evidence on the effectiveness of introductory resources (eg WebWise and SurfDirect) in encouraging progression for learners genuinely new to the use of IT.  It is also important that learning providers understand that a lack of ICT skills can itself exclude learners. (s 3.7, p 43)

8.
Pedagogy should be specific to the e-learning medium.

Learning providers should utilise the flexibility and informality of the e-learning medium to develop new approaches to learning rather than transferring traditional ones online.  It is important to acknowledge the success of the medium to enable learners to drop in and out of learning: the ‘intermittent’ learner model. Structured courses may not best draw on the richness of the medium.

e-Learning delivery will benefit from principles of good programme and lesson planning and should also  recognise the distinctiveness of individual adult learning goals, preferences, influences and responses. (s 3.8, p 43)

9.
The quality of assessment and ongoing support is central to learner progression. 

Providers should recognise that the quality of the initial assessment, guidance and ongoing support available to learners is central to their success. And, whilst ICT-based assessment is useful for identifying learner needs, learners should be encouraged to recognise their own needs.

It is also important to recognise the role of unaccredited learning: here, learndirect is developing an evidence base.

APEL approaches should be further investigated: the e-skills passport approach for mapping competences is useful. (s 3.9, p 44)

10.
Effective learner support is key to success and needs further development.

Learning providers need to gain insight into the vital issue of learner support in e-learning, which is essential for learner engagement.  The development and  dissemination of good practice in learner support is needed.  Effective learner support depends on soft skills rather than technical knowledge. Sensitive tutor support selects appropriate strategies for learner-centred e-learning and needs to include continuous monitoring of learner feedback.

Union Learning Representative models may be useful for e-learning.  Such models have much potential for further development and transfer into the smaller workplace, community and FE contexts.

Effective online support requires prompt tutor responses. Less emphasis is also needed on delivery and more on support and facilitation. (s 3.10, p 45)
11.
Cross-sectoral professional development is needed for those delivering and supporting e-learning.

Agencies responsible for the professional development of staff should gather evidence to design and provide more effective cross-sectoral training and development for tutors/trainers/mentors/administrators of e-learning.

It is also important to support and integrate e-learning into staff development provision at all levels to gain maximum benefit from their involvement with e-technologies. Integration of ICT and e-learning with teachers’ professional roles and practices is critically needed in order to boost their confidence and proficiency in technology.  (s 3.11, p 47)

12.
Further investigation is needed into the potential of family learning as a context for e-learning. 

Learning providers need to acknowledge and harness increasing access to, and confidence in, the use of technology, as evidenced by home PC acquisition (but recognise that hardware acquisition does not equate to e-learning). At the same time, local authorities and other public agencies need to support the opening up of new settings for family learning: schools, community centres, GP surgeries. The role of family support should be further investigated and longitudinal studies are needed to validate family e-learning. 

Technology-based learning is not a static playing field: plan for future developments to open up new approaches.  It is also essential  to examine the potential of new technologies to expand intergenerational opportunities and anticipate that learner needs and expectations of all ages will change over time. (s 3.12, p 48)

13.
Investigate ways of enhancing peer-to-peer e-learning and acknowledge that approaches for communities and individuals will be different.

Learning providers need to investigate ways of enhancing peer-to-peer e-learning as a means of driving engagement: identify case studies and consider how e-technologies may support and facilitate the development of learning communities, business and social networks.  It is also important to recognise that different e-learning approaches are required for learners as individuals and as a member of a cohort of peers. (s 3.13, p 50)
14.
Map and better understand community settings for e-learning. 

Policy-makers and providers need to map the level, type and funding sources of community-based e-learning provision.

Recognise that e-learning requires a particular skill set that is not distributed evenly across the community and grow community social capital by enhancing literacy, numeracy, IT and language skills.

Learning providers should also open up safe learning spaces for e-learning from socially excluded groups and use outreach initiatives for hard-to-reach learners.  This may provide an ideal introductory environment for individuals to progress into mainstream learning.  Providers may build on partnerships with voluntary sector organisations and local kinship networks for minority groups. (s 3.14, p 51)

15.
The potential for e-learning in the workplace needs to be enhanced.

Companies should explore the potential role of technology in retraining and up-skilling older workers to improve their economic contribution to the region.

It is essential to engage SMEs, particularly the smaller businesses that make up the majority of employers in the region, to gain understanding and experience of e-learning to support their commitment to workforce development and skills improvement.

Good existing models of training needs assessment can be enhanced with technology and should be brought to the attention of business intermediaries such as Business Link. (s 3.15, p 52)

16.
Leaders have the potential to champion e-learning.

Culture change needs to be led from the top but reflect bottom-up priorities. Leaders have the potential to be learning champions, advocates for e-learning and critical agents of change. To this end, providers of leadership and management training should consider the impact of e-technologies in that learning to demonstrate the value of e-learning. (s 3.16, p 55)
17.
Virtual learning environments (VLEs) should be designed to encourage progression as well as assessment.

Learning providers should manage the expansion of e-systems into areas that support learning, such as assessment and accreditation, and look at the design of VLEs to encourage progression as well as assessment.  They should use technology more imaginatively to record achievement and progress: existing systems can monitor performance levels but are less effective at measuring effectiveness.  In learning centres, good quality administrative systems and consistent and regular use of on-line tracking systems underpin quality support.
Planners and policy-makers should investigate cross-sectoral harmonisation of VLEs to improve access and transfer of learning around the region. Consideration should also be given to how to manage an increasing requirement for interoperability of content provision and MIS systems.  (s 3.17, p 55)

1
INTRODUCTION

The report which follows describes the sixth of the South West Observatory Skills and Learning Intelligence Module’s Learning Themes, on e-Learning: Widening Participation in the Region. In the Theme, which ran between January and February 2004, we took an inclusive view of ICT skills, e-learning and the supporting technology infrastructure, to explore the broad spectrum of online learning as it is being delivered in a variety of contexts throughout the South West region. We aim to demonstrate the potential of e-learning to widen participation, particularly amongst those ‘hard-to-reach’ groups who might not otherwise engage in learning. 

The Learning Theme drew on a literature survey, which reviewed current developments  in policy and practice.  These were published in the form of two research briefs. The Theme also benefited from a lively online discussion, enriched by the expertise of numerous e-learning practitioners in the South West and further afield, whose own confidence with communications technologies was clearly evident. From their experience, and those of other contributors, we have collected a range of useful regional examples and case studies of good practice. These cover e-learning in outreach and community settings, college-managed learning centres and learndirect, workplace- based e-learning, and emerging models in industry-focused Sector Skills Councils and museums, archives and libraries. These examples are interspersed throughout the main workshop findings below in Section 3 of the report.  A more detailed description of good practice case studies is available in a companion report, Good Practice Case Studies in E-learning Report.

The Learning Theme culminated in a workshop at Dillington House, Somerset, with almost sixty participants in attendance representing schools; further and higher education; private training providers; national, regional and local government; the voluntary and community sector; regional and local e-learning initiatives; and learndirect. This report summarises feedback received from this diverse group of delegates who heard presentations from Dr Chris Yapp, Head of Public Sector Innovation at Microsoft who gave his thought-provoking views on the role of e-learning in a knowledge society; Khaliq Sharif, learndirect tutor at Easton Learning Centre, Bristol; Neil Selwyn, lecturer at Cardiff University School of Social Sciences; and Ray Moore, National Development Director for the e-Learning Foundation. The workshop was chaired by Graham Jones, Regional Sales Manager for learndirect, with the discussions facilitated by Simon Mauger, Regional Development Officer for NIACE, the National Institute of Adult Continuing Education.   

e-Learning comes in many forms, from simple computer-based learning, drawing on now-familiar technologies such as CD-ROMs, through to online learning via the Internet. For the purposes of this theme, we take an inclusive approach for e-learning that encompasses virtual learning environments, associated technologies and novel applications like mobile or m-learning. Recognising the long experience of higher education and schools in piloting innovative e-learning approaches, we focus here on how to embed e-learning within the post-16 learning and skills sector, including the workplace as a means of engaging all adult learners.

In contrast to recent SLIM Learning Themes, within the South West Framework for Regional Employment and Skills Action (FRESA), e-learning is not explicitly linked to specific Strategic Objectives. Its ‘cross-cutting’ remit is considered to apply broadly across the FRESA spectrum of activities improving engagement with learning on the part of employers, individuals and a healthy labour market. Wider FRESA objectives to which e-learning contributes may be seen as:

· Developing more responsive training schemes which are demand not supply led

· Implementing skills development programmes in each economically important and emerging sector

· Raising the standard of individual achievement, including basic skills.

The e-learning theme also responds to FRESA efforts to address the needs of learners in isolated rural areas through outreach provision, including the use of non-traditional learning venues. Broadband availability and connectivity are also noted by the FRESA as important ‘to encourage access to the Internet for training purposes’ – which would overcome a perceived ‘digital divide’ for individuals, communities and businesses, not only in learning but in access to a host of commercial and public services.

The report is structured as follows: in Section 2, we review a selection of literature on e-learning, including key points arising from the e-Learning Strategy and the South West conference. The findings from the SLIM e-learning workshop are presented in more detail in Section 3. Section 4 contains our findings and recommendations and Section 5, our conclusions.

2
REVIEW OF POLICY AND PRACTICE

2.1
e-Learning: strategies for widening participation

In this section, we look at the potential of innovative technologies to widen participation in learning in the South West. We build on the ongoing debate opened by the recent regional conference, Adding ‘e’ to learning, on how to introduce e-learning to the widest regional audience. 

The Learning Theme reviewed a broad range of issues highlighted by policy-makers and practitioners, collected national and regional examples of successful experience of e-learning, looked at emerging models for the use of technology by learners, and examined implications for those involved with e-learning across the post-16 agenda: at home, in the workplace, further education colleges and learning centres in the community. 

2.1.1
Adding ‘e’ to learning conference

The huge potential interest in developing e-learning for the region was demonstrated by the range of partner organisations supporting the Adding ‘e’ to learning conference in October 2003: South West of England Regional Development Agency (SWRDA), the Learning and Skills Council (LSC), the Learning and Skills Development Agency (LSDA), JISC, National Institute of Adult Continuing Education (NIACE), learndirect, City & Guilds and ourselves at SLIM. The conference highlighted the following key messages for e-learning development in the South West:

· National policy on e-learning needs to be shaped in terms of the various aspects of its development at regional level;

· The current provider funding formulae is inappropriate for facilitating e-learning delivery;

· Effective ways to identify, share and further implement good practice need to be established;

· SMEs, particularly the smaller businesses that make up the majority of employers in the region, need to be engaged to understand and experience e-learning in support of their commitment to workforce development and skills improvement;

· Learner support is a vital issue in e-learning engagement.  Further insight and understanding of good practice is needed;

· The division between e-learning and more conventional forms of training needs to be reduced, so that there is integrated development as opposed to a ‘confrontation of methods’;

· The expansion of e-systems into areas that support learning, such as assessment and accreditation, needs to be managed;

· Staff development at all levels to gain maximum benefit from their involvement with e-technologies needs to be supported;

· The ways in which e-learning can provide particularly effective ways of introducing the ‘learning habit’ to those who regard learning as something they would not engage with need to be understood and implemented.

2.1.2
National context for e-learning

The Government’s consultation document, Towards a Unified e-Learning Strategy: Consultation Document, issued in July 2003, recognises that e-learning is already all around us, in schools, colleges, universities, community centres, in the workplace, and in the home. It recognises the contribution that e-learning can make to all the Government’s objectives for education – “to raising standards; improving quality; removing barriers to learning and participation in learning; preparing for employment; upskilling in the workplace; and ultimately, ensuring that every learner achieves their full potential”
.

The drive behind the consultation was the recognition that, despite the widespread use of e-learning, it is not yet embedded in teaching and learning practice at any level.

The Government’s e-Learning Strategy consultation document invited comment on seven main potential development areas: 

· Developing leaders for sustainable e-learning, partnerships and standards;

· Supporting innovative learning, including appropriate evaluation methodology;

· Training and advanced qualifications for online tutors;

· Learner support, tracking and diagnostics;

· E-learning assessment and proposed credit framework;

· E-learning market and software development;

· Quality standards for e-learning support and delivery.

The range of partner organisations currently involved in e-learning accreditation demonstrates the breadth of interest in e-learning and includes awarding bodies, Becta (the British Educational Technology Association), e-skills UK (the Sector Skills Council for ICT), HEFCE, JISC, LSC, LEAs, providers and developers, QCA, professional and trade associations, the Teacher Training Agency, UCLES, Ufi learndirect, colleges and universities. The Strategy states that:

There is emerging evidence that e-learning can help to improve attainment and raise standards. Survey data is being collected year on year, as the impact of the National Grid for Learning programme begins to take effect. The best evidence will come from localised, intensive evaluation studies that are able to link the nature of the e-learning contribution with its related effect on learning outcomes.

The following benefits of e-learning are highlighted by the Strategy:

· Individualised learning – including those with special needs, or who live in remote locations;

· Personalised learning support – information, advice, and guidance services for course finding and progression;

· Collaborative learning – a wide range of online environments to learn with others and develop communication and collaboration skills;

· Innovative tools for teachers and learners – sharing ideas or customising digital learning resources;

· Virtual learning worlds – creative learning through online simulations, role play and other real-world tools;

· Flexible study – on demand, any time or anywhere, blending traditional and innovative methods;

· Online communities of practice – bringing individual learners, teachers and groups together to share good practice;

· Quality at scale – wide access to shared digital resources, information systems and standards.

As part of its e-learning strategy development
, in Autumn 2003, DfES ran three consultation events attended by over 300 stakeholders from across the UK. Stakeholders included teachers, leaders and managers, employers, learner support, work‑based trainers, lecturers, local education authorities, Regional Broadband Consortia, service heads, unions, staff development organisations, voluntary and community organisations, UK online, local LSCs and Sector Skills Councils. Feedback received on the strategy highlighted the main issues of concern to delegates as being:

· Scope of the strategy - considered to focus too heavily on institutional-based education with insufficient prominence given to other learning, such as work-based (featured in the Skills Strategy) and adult and community learning;

· Staff development - insufficient account of the role and training needs of staff other than teachers in a range of settings, particularly support staff, governors and education inspectors;

· Duplication of agencies - there were too many organisations and agencies involved in e-learning in post-16 education (e.g. Becta, JISC, LSC, NILTA), leading to confusion and duplication of resources;

· Funding streams – there is a widespread need to reduce bureaucracy and provide easier access to funding streams, ensuring funding is not focused on face-to-face delivery;

· Collaboration – widely endorsed as a good solution to many of the problems identified, and worthy of further encouragement;

· Making the case for e-learning - still much to be done to encourage integration of e-learning in education, including better access to research and case studies and time and funding for training.

A recurring theme in delegates’ feedback was that of the need for professional development for full and part-time teaching staff that reflects an integrated role for e-learning, and the tutor support acknowledged as essential to its successful uptake:

The Teacher Training Agency role is critical [for] developing the education workforce agenda … otherwise there will be a huge skills deficit within the teaching profession. E-learning skills should not be a bolt on; they should be a natural occurrence for all teachers ... Upskilling existing teachers is a key barrier identified -- many, especially the most experienced, are unwilling to undergo further training, as they see themselves as fully trained already and do not recognise the value of e-learning.  A compulsory approach, including new pedagogies and technologies, would remedy this situation.  
Subsequent analysis of all feedback received to the e-Learning Strategy consultation identified the following concerns as of top priority to almost 300 respondents from all sectors
:

· 45% of respondents considered educating and convincing leaders vital to drive the strategy forward. Several respondents expressed the view that without engaging the support of education leaders, changing the academic culture would be difficult;

· 32% believed funding to be a priority, a consistent theme throughout the consultation;

· 30% stated that technical quality standards were essential for hardware and software. Ensuring interoperability again was a key concern;

· 26% said agreeing quality standards for assessment would be vital to ensure the academic credibility of e-Learning;

· 16% expressed the view that Broadband access for all was necessary to achieve the vision of a unified e-Learning strategy, again a consistent theme throughout the consultation;

· 13% were concerned that improving access to e-Learning for disadvantaged groups must be addressed. This included those affected by the digital divide and those with special needs;

· 13% believed supporting innovation would be essential to the success of the strategy;

· 13% agreed that it would be important to evaluate the strategy.

Many of the key points identified in the e-learning strategy consultation feedback mirror those that arose during the course of this Learning Theme as being important for the South West region.

2.1.3
Delivering the e-learning agenda

Outside of higher education, a number of major nationally-funded initiatives are presently delivering e-learning and other electronic content and services to a wide range of individuals and local communities. Chief amongst these are UK online and learndirect in towns and villages, the National Grid for Learning and Becta in schools, the National Learning Network for colleges and the learning and skills sector. 

In this section we highlight the main initiatives and how e-learning is being delivered by key sectors.

Public sector

Public sector interest in e-learning is presently diffusing well beyond its original cohort of ‘early adopters’ in UK higher education in the mid-1990s. Current moves by government to embed e-learning into local education strategies require inclusion of e-learning in development plans by local education authorities for both schools and the adult and community learning (ACL) sector, for which detailed guidance has been produced by NIACE as managing agents for the Learning and Skills Council (LSC) (see below). Future inspection arrangements of public and private sector providers by the Adult Learning Inspectorate will take full account of the integration of e-learning with more traditional delivery models, in both ACL and local LSC-funded provision.

Local government

In future, local education authorities (LEAs) will be expected to include e-learning as part of their forward planning. For local government, the Improvement and Development Agency (IdeA) learning pool aims to bring councils together to create, access and share targeted e-learning for local government. In partnership with the EPIC Group, IDeA have developed over thirty e-learning modules contextualising e-learning for local government
, and also offer ECDL with courses from the Cabinet Office CPMS and the National Extension College.


Case study 1: Bournemouth Borough Council

As part of 2003 Adult Learners Week, the council’s LEO (Learning for Everyone Online) e-learning initiative was launched. The project enables staff across the borough to access learning pool modules and other e-learning products. Open access "learning points" are available in key locations including all twelve public libraries and the staff social club. Staff are helped and advised by local link officers.
Adult and community learning 

Other national organisations, such as NIACE, manage the Adult and Community Learning Fund for the DfES within which e-learning has featured in a number of flagship projects. In conjunction with the Basic Skills Agency, NIACE collected good practice in mentoring in online environments
 to develop the skills of volunteers supporting adult learners using ICT and programme coordinators planning projects in voluntary and community organisations.

Case study 2: New Media Workshops

The ACLF project, run by Scillonian Digital Workshop on St Mary’s, aims to generate a skills base in new media and ICTs throughout the Isles of Scilly, through a programme of peer learning, expert tuition, and working on community projects. Weekly sessions provide learning opportunities in web design, digital video and photography, audio production, film studies, and print publishing. Study is student-led and project based, with the emphasis on ‘Learning through Doing’ and peer learning, and contributions from professional practitioners. Project work involves producing materials for other local community organisations, including a website for the Council of the Isles of Scilly.

The substantial e-learning resources of the National Learning Network have been extended into adult and community learning provision to March 2006, enhanced in some local government authorities to include access to the SuperJANET broadband network. As a condition of access to the Learning and Skills Council funding of £33 million that supports this initiative, local authorities need to demonstrate that ‘appropriate information and learning technology (ILT)/e-learning strategies are developed that show how providers intend to use ILT and e-learning within their areas of work’. (quote from?)

NIACE have produced detailed guidelines for ACL Heads of Service
 including the national, regional and local strategic framework, management of the strategy, support for teaching and learning standards, roles of managing agents and providers, infrastructure and budgeting. Included in the extensive guidance are Web resources offering information and advice on hardware acquisition, school and community learning, as well as expanding sets of good practice case studies in ACL such as TrEACL (Technology to

Enhance Adult and Community Learning, see http://www.aclearn.net/content/treacl ) and 

the Adult Learning Inspectorate’s Excalibur (see http://www.ali.gov.uk/htm/ excalibur.htm). With staff professional development for tutor support in view, the e-Guides pilot project (http://www.aclearn.net/skills/e-guides/)  for supporting learners in ACL and the FERL Practitioners Programme (http://ferl.becta.org.uk) – cascading ILT practitioner development from further education – each offers useful approaches.
To further encourage e-learning in the post-16 sector and to roll out more widely the National Learning Network, the Learning and Skills Development Agency (LSDA) has recently announced a grant of £1 million to cover the establishment of nine partnerships between further education, sixth form colleges and adult learning organisations
. Between £50-£150,000 will be awarded to each partnership to pilot innovative projects and ‘help them release time for development of staff skills and … embed e-learning within the culture of institutions’. Aiming to identify ‘real measures of the impact of e-learning’, in the South West, Bournemouth and Poole College is aiming to develop blended learning models for its social care courses and integrate e-learning in the curriculum via a virtual learning environment.

learndirect

learndirect continues to develop regional delivery models under its Widening Participation programme, building on successes from pilot projects initiated with Skills for Life learners (see below). Its development strategy in the South West includes responding to learner feedback on e-learning provision, and offering appropriate support to mobilise progression and achievement. learndirect has recently assimilated 130 UK online centres in the region which will provide staged learning opportunities to widen participation, from initial assessment through to ‘programme ready’ entry to mainstream learning. An expanding network of learndirect premier business centres for workplace learners, awaited changes to national information, advice and guidance (IAG) provision for adults, and expanding partnerships with community organisations are all highlighted in learndirect’s future plans for the South West.
Skills for Life programme

E-learning is also seen by government as having strong potential in one of the critical areas for engaging adult learners: those with skills below Level 2 in literacy and numeracy, and those learning English as a second language – often in ethnic minority communities. To this end much support has been given under the Skills for Life programme to develop e-learning resources that may be used for self-paced or supported learning at home, in community or workplace settings. UfI learndirect’s Skills for Life resources within its Widening Participation initiative, and the BBC’s Skillswise, are two examples of these. Recommendations for ICT to be considered as the ‘third basic skill’ - included in the 2003 Skills Strategy White Paper
 - have also raised the profile of ICT skills as prerequisites for all UK citizens to participate in the learning society of the future.

The Skills for Life programme has provided important opportunities to investigate the potential benefits of using ICT for learners with literacy and numeracy needs. The BBC and learndirect have each responded with innovative resources: Skillswise and  learndirect Skills for Life respectively. The Skillswise online resource provides games, quizzes and tasks linked to the national curriculum in literacy and numeracy, as well as resources, newsletters and online discussion facilities for tutors supporting learners in community-based learning centres. It has been developed with tutors to reflect their concerns and in partnership with the Basic Skills Agency, the LSC, NIACE and partner colleges throughout the UK. 

By September 2003, learndirect Skills for Life had enrolled 100,000 learners across its target groups of individuals, large companies, small businesses and SSCs. Online assessment tools, complete modular programmes, topic-based and customised courses are offered to link with the national curriculum. Learner progression is encouraged from Level 1 into work or other learning, and to this end, strategies for effective referral from JobCentre Plus to learndirect learning centres are being developed
. Both Skillswise and Skills for Life are currently being developed further to support the needs of employers and learners in the workplace.


Case Study 3: IT@Work

IT@Work is run by Business West in partnership with learndirect, Connexions West of England and Bristol City Council. It aims to help SMEs to compete regionally, nationally and globally through the use of ICT. It is one of four pilot programmes across the UK working towards the Government’s target of trading online with all suppliers by March 2005. The project supports the upskilling in ICT of government suppliers and offers a free IT health check with business advice and support. 

Private sector 

There is much e-learning development underway in the private sector, and over the past five years, the Marchmont Observatory
 has been actively tracking moves to adopt e-learning in businesses, both large and small, within the UK and further afield. Here, trends can be discerned towards a preference for ‘blended’ learning models in which e-learning is combined with face-to-face provision, and a tendency towards e-learning delivered in ‘bite-sized chunks’ which are well tuned to patterns of episodic learning already present in the workplace. At present, however, sustained central funding of e-learning development for small businesses in particular is problematic in that it does not necessarily rely on the LSC college-based formula of learner-tutor contact hours nor does it automatically lead on to a qualification
. 

The suitability of e-learning to provide preferred modes of flexible learning for businesses has been a major marketing message for e-learning developers to potential business clients across the world. Key benefits include positive changes in the way organisations learn, particularly when ‘blended’ with traditional classroom-based learning which often aids its introduction. Other important criteria for success include the support of senior managers, supervisors and (in larger businesses) the IT department, to produce an ‘e-learning cycle’ which includes
:

· Alignment with business strategy;

· Determination of competencies and measurement of performance gaps;

· Setting learning objectives;

· Capturing tacit knowledge within the organisation;

· Designing, developing or buying e-learning content;

· Delivery and evaluation;

· Reflecting and amending where necessary.

This report also includes amongst the case studies of good practice examples of how learndirect is making an impact on e-learning in small businesses in the South West, both through its premier business centres and other channels. We would also note the e-Skills into Business initiative (and its e-Skills Passport toolkit) led by the e-Skills SSC, and the individual contributions made by Union Learning Representatives in bringing e-learning into the workplace as part of the range of learning opportunities, advice and guidance they offer to employees.
UK online

Finally, the experiences of UK online in delivering access to networked services and e-learning have highlighted the essential issue of broadband connectivity to bridge the ‘digital divide’ for individuals, communities and businesses. UK online has 777 centres across the South West and 6000 across the UK. The National ICT Research Centre has been evaluating their impact in terms of overcoming social exclusion and helping disadvantaged groups into work
. Experience emerging from rural UK online centres
 and Highlands and Islands community networking initiatives
 confirm the pressing need for broadband, and the technical limitations of locations for which it is not available. 

Trade unions

To support further unions’ work in e-learning and to define its Education and Learning Services priorities to 2005, the Trades Union Congress has recently published its own online learning strategy
.

2.2
e-Learning: thinking globally, acting locally

In this section, we explore the potential of ICT access and e-learning to widen participation in learning in the South West. Set within the context of European and UK initiatives, we look at a range of national and regional studies into how adults are engaging with e-learning in various contexts. We also provide examples of good practice in how the benefits of e-learning are being discovered at home, in the workplace and in community settings throughout the South West. 

The importance of e-learning to individual and professional development, business competitiveness and national productivity was heralded by the European Union (EU) in the 1990s. A number of early pilot projects and underpinning research studies in the EU Framework programmes brought together partnerships of providers and agencies from member states. The subsequent eEurope 2002 and 2005 Action Plans, adopted by the European Parliament, identified e-Learning as a ‘top priority’ and set ambitious objectives for:

the infrastructure, equipment and basic training which are pre-requisites for its integration. The eLearning initiative further develops these objectives from an educational point of view, stressing the need for innovative pedagogical approaches and for ambitious objectives regarding learning quality and easy access to e-learning resources and services. It also stresses the need for removing other structural obstacles to innovation, such as organisational and legal barriers, and the way knowledge and competencies are evaluated and certified
.
A general need for individuals to gain interrelated computing skills in daily life, learning, teaching and business, along with sufficient access to equipment, networked content and technology, has resulted in ongoing European e-learning pilot projects under the EU’s Leonardo programme until 2006. CEDEFOP, the European Centre for Vocational Education and Training, highlights a range of initiatives designed to promote the European e-learning agenda
. These include a European e-Skills Forum, e-Learning Programme, e-Skills Certification Consortium and European Committee of Standardisation, charged with harmonising ICT systems. Such Europe-wide online courses as the European Computer Driving Licence (ECDL) – well known in the UK - successfully overcome national differences to lead the field in ‘end-user computer skills certification’ for individuals, whilst other programmes are specifically targeted to the needs of professionals, both in the computer industry and in education
.

In the UK, ICT is now considered the ‘third basic skill’ according to the report of the DfES Post-16 E-Learning Strategy Task Force
 and the Skills White Paper
. The e-Skills SSC has identified a typology of ICT skills of benefit to the general public, industry and computing professionals working in businesses. These have been further developed into draft competency frameworks and occupational standards for target groups which include learning to use:

· Applications – databases, e-mail, spreadsheets, word processing, specialist software, IT artwork and images, multimedia presentations;

· System use - operation and maintenance, system security, trouble shooting;

· Networks - Internet, Websites and intranets;

· Quality - evaluation of impact, appropriate use in a range of settings.

The e-Skills SSC has also developed an e-Skills Passport as part of its ESIB (e-Skills Into Business) initiative. The Passport is an online self-assessment tool which identifies areas where employees need to improve their ICT skills and recommends ‘quality- assured learning modules to fill skills gaps’. An e-learning library of over 200 courses is offered as individualised learner pathways for progression.


Case study 4: ECDL for Educators

The flexibility of the EDCL to be contextualised to meet the ICT training needs of separate industry groups is demonstrated by ECDL for Educators, which raises basic computer skills levels of teachers by using relevant contextual exercises. The course provides teachers, teaching assistants and other educators with an internationally-recognised accreditation of their ICT competency. Interim evaluation results highlighted the distinctive roles of gender and computing experience using questionnaires and concept-mapping analyses.

The role of ICT in widening participation in learning is of sufficient importance to NIACE for it to form a principal strand of its research programmes. The NIACE-managed Community Fund is supporting, to 2005, a project with the Open University into overcoming social exclusion through online learning which aims to identify the factors that influence participation, drop out and successful completion in relation to learners who are socially or economically disadvantaged. The project compares the effectiveness of a range of approaches to participation which includes home and public access, ICT competency, online course design, models of online learning delivery, retention, learning skills and learning support (tutors, learning centre staff and family). A comprehensive literature review on overcoming social exclusion through online learning was conducted in the early stages of the project, which included annotated reviews of resources across areas of interest
.

NIACE acknowledges the impact of ICT as ‘the new basic skill’
, noting the negative consequences of a lack of basic ICT skills on employment opportunities, access to public information, support of children’s learning and channels of communication. There are an estimated 24 million people in the UK without ICT skills compared to 7 million with poor literacy and numeracy. For these low-skilled learners, already disadvantaged in terms of employment, health, education and confidence, NIACE point out that threshold levels of literacy and numeracy are necessary in order to become an ICT user. As other studies indicate that basic familiarity with computers is a significant precursor to uptake of e-learning, there are clear linkages in the use of ICT with widening participation in learning.

Cardiff University School of Social Sciences
 conducted research for the Economic and Social Research Council in four areas of South Wales and the South West which confirmed links between ICT and learning. Their analysis showed that an individual’s early life history is crucial in predicting not only participation in later learning but also access to ICT. They conclude that both learning patterns and the use of ICT are largely the product of background social and economic factors which may actually reinforce patterns of traditional participation. 

As to the Internet access that facilitates e-learning, there are signs that the number of households using the Internet may be levelling off: in the first six months of 2003 the percentage of users online increased by only 1% to 48%
 or 12 million households. Users surveyed for the Oxford University Internet Institute
 reported that, although 96% of the UK population have Internet access principally through home accounts, local libraries or cyber-cafes, just over 59% are current users and 6% are former users. Lack of interest (57%) and confidence (39%) are two main reasons for declining access, which dips sharply over the age of 55. However, background educational factors confirm variable participation rates: 60% of retired people with university education use the Internet as compared to 13% in this age group with no GCSEs or O’ levels.

On a positive note, the Office of the e-Envoy reports the results of an NOP survey of employed workers
 who have experienced benefits to their work by having a computer at home. Of the eight out of ten employees surveyed who reported that having a computer at home had helped their employers, 61% had improved their IT skills, 65% were more familiar with the Internet and 51% had learned skills at home which helped them at work. For the unemployed, a study of job-seekers in rural areas funded by the Joseph Rowntree Foundation
 found that those in remote rural communities were much more likely to use the Internet to look for work. However, young people, the unqualified and low-skilled, and the long term unemployed were less likely to have access than others, and so resorted to alternative routes to employment. 


Case study 5: Rural Digital Divide Project

The Learning Lab Rural Digital Divide Project focuses on the application of Virtual Learning Environments (VLEs) to inform delivery of informal lifelong learning in rural areas. Most VLE experience has been gained in higher education and urban contexts, removed from the informal learning networks in rural areas and communities that typically act to support local training needs and learning activities. By piloting VLEs in rural areas, the project focuses on socio-economic factors affecting learning including the influence of geography, demography, dominant local employers and industry sectors, infrastructure and local government. Results will produce a richer classification of rural areas targeted at a range of representative settings and situations. 

In inner city areas, another Joseph Rowntree Foundation study
 investigated the potential role of housing associations in using ICT to provide online services, support community development and provide residents with learning and job opportunities. Recommendations to increase uptake of ICT for these groups included the establishment of online ‘communities of practice’ which could integrate existing services, develop the necessary infrastructure and provide training for housing association staff and residents’ organisations.


Case study 6: North Devon Pathfinder Trust

The North Devon Pathfinder Trust is a charity set up in 1999 to assist individuals and communities within Devon to participate in their own social and economic development through training in the use of ICT. It comprises a network of Open Access Centres in Braunton, Lynton, Ilfracombe and Combe Martin to promote training and access to information. Its SkillNet project helps people back into work by providing individual and online support and training in job-hunting skills, CV writing and ICT skills and access. Current courses offered include CLAIT and ECDL, and a range of learndirect courses in ICT applications, business start-up skills, management, e-commerce and communication. 

learndirect is considered to be the ‘UK’s largest e-learning network’, and works with national, regional and local partners to deliver e-learning into an expanding range of community and workplace settings. Partnerships have extended beyond further education colleges to include Regional Development Agencies, organisations involved in European Social Fund projects, the Trades Union Congress, Investors in People and employers large and small. learndirect evaluates the effectiveness of its own resources and learner support services in attracting people back into learning, of whom six out of ten had done no learning in the previous three years and 85% are ‘satisfied’ or ‘very satisfied’ with their learndirect provision. ICT was explicitly cited as a key motivator by 46% of learners with basic skills needs
, of whom 79% enjoyed flexible, ICT-based learning.


Case study 7: Pitman Training Centre, Bournemouth

learndirect premier business centres are a developing network delivering e-learning to small businesses across the UK. Centres are accredited by the Small Firms Enterprise Development Initiative (SFEDI), having demonstrated a capacity to engage with SMEs at local level and raise employers’ awareness of the benefits of flexible learning. The Pitman Training Centre is the first learndirect premier business centre in Dorset. Centre staff analyse specific businesses for training needs and, if six or more staff embark on the same course, Pitman will provide tutor-led consultation courses to support the clients’ online learning.

The National Learning Network (NLN) was launched in 1999 with a remit to increase the uptake of e-learning across the post-16 learning and skills sector. Benefiting from a Government investment of £156 million over a five-year period and an enhanced network infrastructure, the NLN has been developing e-learning materials and a wide-ranging programme of support, information and advice. The NLN Materials team is responsible for commissioning and managing the development and embedding in the curriculum of over 800 hours of electronic learning materials across a wide range of subjects, working in partnership with subject matter experts in FE colleges and commercial developers. In its current phase the NLN is providing strategic advice to the LSC on funding and e-learning in the post-16 sector and is overseeing the implementation of the e-Learning Strategy, as directed by the DfES/LSC e-Learning Policy Steering Group.

In the South West, local LSCs and sub-regional partnerships are now developing their e-learning strategies to meet the needs of learners in their communities and workplaces. To develop its strategy, Bournemouth, Dorset and Poole LSC consulted extensively with regional organizations, UfI learndirect, education and business link organizations, college and work-based learning providers, libraries, adult and community learning agencies and the voluntary sector. The Somerset Learning Partnership has agreed the need to embed e-learning as part of its strategic plan to 2010 to achieve the following outcomes:

· Collaboration in delivery of e-learning;

· Integration of e-learning strategies within wider teaching and learning;

· Improved quality and standards;

· Widened participation and access;

· Meeting the skills needs of the community, employers and the economy;

· Effective professional development for those involved in e-learning.

3
e-LEARNING WORKSHOP DISCUSSION

Delegates at the SLIM workshop at Dillington heard a range of stimulating presentations  led by Dr Chris Yapp, Head of Public Sector Innovation at Microsoft, who delivered the a keynote speech on his perspective of knowledge management, its relationships to e-learning and potential future developments. With extensive and lengthy experience of e-learning internationally, nationally and in the South West region, Chris’s keynote set the tone for an open exchange of views by those participating that characterised the day. He was followed by Khaliq Sharif, Skills for Life teacher at Easton Learning Centre, Bristol, who described his experiences of working in a community-based learndirect centre with ethnic minority learners of English language, literacy, numeracy and IT. The presentation from Neil Selwyn, lecturer at Cardiff University’s School of Social Sciences, challenged conventional views on the role of ICT in motivating adult learners. The final talk was given by Ray Moore, Development Director of the e-Learning Foundation, who took the group through the Foundation’s remit to provide computers and training for family learning. Summaries of speakers’ presentations can be found in Annex 1 of this report.

The wide range of organisations and individuals represented at the SLIM workshop on e-learning provided a breadth of perspective on, and considerable expertise to, the main issues for debate. Discussions were lively and thought-provoking, and in their scope explored many issues beyond those provided in the initial questions. 

Delegates were asked to consider the following questions in the discussion sessions:

1. For e-learning to engage productively with learning community policy, do we need to gain much greater understanding of how e-learning actually works in adult and community learning rather than assuming it will be a duplication of how it works in school, corporate and further education environments?

2. Are we too concentrated on seeing e-learning engagement as a skill in itself and should we rather keep focused on seeing it as a means of ‘getting other skills’, including basic skills?

3. Lack of ICT skills is partially a matter of access and opportunity related to socio-economic factors, but it is also a question of attitude on the part of those not constrained by access or economics  -  and it is this that is more insolvable. Is ICT reinforcing or tackling social and economic barriers to learning?

4. How can the development of e-learning be managed through current forms of formal, publicly funded skills and learning systems? How can e-learning make better use of public funding systems to support resources and opportunities to learn at home and in the workplace?

5. How can e-learning help us improve our understanding of how adults progress through learning, and the influence of learning styles on that progression? How can e-systems be best tailored to accommodate individual progression in e-learning, assessment and accreditation?

6. The pathway to e-learning adding value is the understanding of what will be of value to the learning process. The most important aspect of e-learning is the behavioural performance of participants. e-Learning environments that work effectively provide to the learner the key factors of the opportunity to experiment, negotiate risk safely, and achieve clear results/outcomes. 

7. What scale of change is required in understanding adult learning preferences if e-learning is really to take root in mainstream skills and learning? 

8. What evidence have we of innovative uses of e-learning and hybrid learning that go beyond simulating traditional learning environments?  

Feedback from practitioners and policy-makers at the workshop highlighted the following issues as being of central importance to implementing e-learning successfully as a strategy for widening participation in learning in the South West region. The list also includes recommendations from the Adding ‘e’ to Learning conference as well as lessons arising from identified good practice case studies. Selected supporting contributions from the online discussion forum are included to give additional background and context.  The issues highlighted were:

· Joining up practice and policy at regional level;

· Delivering e-learning skills: embedded versus distinct approaches;

· Socio-economic factors;

· Funding;

· Informal learning, preferences and motivation;

· Assessment and progression;

· Blended learning;

· Community settings;

· e-Learning in the workplace;

· Professional development;

· Learner support;

· Engaging new learners;

· Generational issues and family learning;

· Geographical issues;

· Virtual learning environments and interoperability;

· Individuals v communities of learners;

· Pedagogy;

· Roles of leaders and champions.

3.1
Joining up practice and policy at regional level

It was widely recognised by workshop participants that e-learning presents a fragmented picture in the South West. There is a fair spread of interest with many stakeholder agencies monitoring developments, but as yet no clear steer on policy nor lead in how to drive the agenda forward. Piecemeal, ’silo’ progress has been a dominant feature of e-learning implementation which has resulted in much good experience in delivery being accumulated at local level. There has, however, been little effort made to date to collect useful regional good practice into a coherent body of case studies with which to inform future developments, either within or between sectors.

Delegates agreed that more clarity was needed on the best way of positioning e-learning in relation to lifelong learning more generally. Policy leads are unclear as to whether e-learning should be regarded as a ‘subset’ of learning in which it is ‘bolted on’ to existing traditonal programmes, more fully integrated into mainstream learning, or as an independent field worthy of its own development strategies. It was hoped that the central government interest in e-learning articulated in the developing strategy at national level, itself responding to the European Action Plan for e-Learning, would provide further guidance on how policy will link into developments on the ground. 

However this develops, delegates believed there should be sufficient flexibility in policy to enable e-learning to be attuned to, and harmonised with, regional and sub-regional development strategies and demonstrated good practice. Policy developments should be redefined to take a more inclusive position on e-learning amongst wider learning initiatives at all levels, and generally become more learner-centred: at present resources follow institutional priorities.  

Attention was paid, too, to the technological infrastructure for the region. A recognised need for extension and upgrading of a regional broadband network would be best applied to mirror policy, and reflect a bottom-up approach by connecting with local initiatives. Chris Yapp explicitly referred to this when he enumerated three stages of developing e-learning for the South West:

1. Establish values;

2. Drive culture;

3. Install technology infrastructure and support.

3.2
Funding

As funding follows policy, delegates agreed that it is as important to join up funding streams for coherent delivery of learning opportunities and to add value to individual approaches. The majority of the feedback from workshop participants mirrored that received at previous SLIM Learning Themes, notably Flexible Training Solutions: that much can be done to encourage more flexibility in institutionalised funding systems that will better match the needs of adult learners. 

Those attending noted that there is not much direct public funding available for e-learning nor unaccredited learning, and that there is a continuing need for subsidised ‘pump-priming’ initiatives. Criteria to assess their success or failure should include a continuing training cycle which permits schemes to be piloted and lessons learned from (positive or negative) experiences, then re-applied with the opportunity to use those lessons. The time dimension becomes important when evaluating the longer term impact of a project, allowing time for results – and partnerships – to mature in order to validate future applications.

It was recognised by delegates that current funding formulae available to public and private training providers are inappropriate for facilitating e-learning delivery. Both funding and administration of public sector provision will have to change to cope with novel methods of delivery, and especially learning support. Much funding for e-learning to date has been channelled towards content development at the expense of expanding technology networks across sectors and learner support and mediation for those learners. With a range of content now in place and cross-sectoral network development underway, future funding needs to shift its focus to training staff to support learners. We shall return to learner support below.

3.3
Delivering e-Learning skills : embedded versus distinct approaches

At present, institutional delivery tells a mixed story: e-learning is at times embedded into programmes of more traditional learning, sometimes supported by face-to-face classroom sessions in a ‘blended learning’ model, and at others, delivered entirely online at a distance with no face-to-face contact at all. Channels for the much-needed human element of learner support are likewise patchy: too often they tend to rely on traditional teaching skills with insufficient focus on one-to-one guidance, or be provided by a single enthusiast unsupported by other staff. 

Following on from policy discussions above, there was general agreement by workshop delegates that the divide between e-learning and traditional training should be eliminated to develop both in integrated models of practice. This would avoid the present ‘confrontation of methods’ by proponents which is too often the case in educational debate. 

There is also a need for clarity when considering definitions of activities, as this will influence the type of outcomes expected. Whilst for the purposes of this study we broadly include ICT skills and e-learning, not all ICT skills are delivered via e-learning nor does e-learning always specifically include courses in ICT skills. Certainly in the current context of widening participation in learning, however, many adults engaging in e-learning are doing so specifically to learn ICT skills.

Delegates held mixed opinions when weighing up the merits of using embedded or distinct approaches to learn ICT. There is no doubt, for instance, that adults are likely to learn computing skills informally whether or not this is the main purpose of their session. Similarly, evidence is growing to support delivery of literacy and numeracy skills online, with tuition embedded in a computing environment which provides a ‘safe’ space for learning – overcoming others’ negative perceptions of ‘entry level’ skills. On the other hand, some workshop participants felt that the achievement of ICT skills is sufficiently effective in boosting confidence for further learning that it deserves to be a distinct outcome from the start. We will return to the theme of motivation below.

3.4
Blended learning

A cautionary note was sounded by delegates for those delivering e-learning programmes not to be over-dependent on technology, nor assume it would resolve every problem for learners. Rather, a range of learning options, not confined to technology, should be offered as part of available tools and techniques for learning.

Blended learning approaches were endorsed as facilitating transferable skills in learners, with the potential of enhancing discrimination and selectivity of what is appropriate for particular situations. For tutors, however, more onus is placed on acquiring specific skills to deliver these qualities to learners, which may themselves benefit from further development of suitable support frameworks for professional staff.

The point was made in online discussion:

The whole business of supporting learners when e-learning is involved is just as important as it is with class-based learners. Good e-learning involves the same approaches as good learning generally. Research at last seems to be confirming e-learning works better and more participants complete when a teacher of some sort has direct interaction with the learners (although still generally fewer than through face-to-face teaching). For those of us (most in this group!) who have been working with learners for years, I think we knew that all along, but at last the official view seems to now agree, hence the greater emphasis in official sources on blended learning, and more recognition of the need for teachers who are real, not virtual. 

 Jim Crawley, Head of Lifelong Learning

3.5
Socioeconomic factors and geography

Although much is rightly made of the ‘digital divide’ in terms of uneven geographic access to technology – a challenge in our own region with its widely scattered population distribution – it is important to recognise divides also in socioeconomic factors, gender, age, ethnicity and mental or physical impairment. All must be taken into account when identifying barriers to uptake of e-learning. Participants agreed that, as Neil Selwyn confirmed in his workshop presentation, socioeconomic patterns are deeply entrenched and with them attitudes to lifelong learning generally, not only e-learning. Although early adoption of ICT skills has to date more engaged those in higher income brackets, a general trend towards widening access to computer hardware for all income groups is becoming more widespread. 

The role of geography and the community must also not be under-estimated. Studies have found that distinctive sub-regional and local values are more important than prior education in linking to interest in learning of any mode. The Learning Theme has also sought to uncover examples of good practice in e-learning in community settings, of which several examples are included in this report including Khaliq Sharif’s learning centre in Easton. Case studies sounded a note of caution, however, in over-burdening isolated but enthusiastic learning centre staff with multiple roles, for which they had insufficient training. There is also a proviso that such centres need always to depend on the willing support of effective local staff, as without them government led initiatives do not always promote community ownership.

The plight of isolated rural communities and those with low skills were highlighted online:

The bit that makes my heart sink is the apparent assumption that everyone has access to ICT/internet - while connectivity is a problem (I live on the outskirts of Exeter and have only just got Broadband in our area), poverty is a greater one - for many people, a home pc is a real luxury.  In terms of Widening partcipation/social inclusion, e-learning will not increase access however brilliant the materials/approaches/teaching strategies etc without providing access to all.  I realise learndirect has an increasingly diverse network of delivery points and that museums and libraries have free facilitites for the public - but these are not useful for those living in villages and hamlets with not so much as a PO or pub!  What are possible solutions?  ICT learning lorries (Project Cosmic in Ottery have mobile provision - are they included in this discussion?);  loan laptops for rural communities (not just attached to courses delivered in comunity centres and only available for duration of sessions); access points similar to cash-points (cash-points are really wide-spread and seem to pop up in quite unexpected placces nowadays - why aren't remote access terminals as plentiful??)

- re Basic Skills:  Adults with low literacy, language and numeracy skills certainly need support to start accessing e-learning (although in my limited experience teaching "Literacy through IT", adults with low lit skills - Entry 2/3 - take to on-screen learning quickly and success in using ICT certainly increases confidence and boosts ability to work independently) - with the correlation between deprivation and low skills levels, these adults are less likely to develop this new "basic skill".

Tat Ruck, Skills for Life Unit

Case study 8: Project Cosmic

Based in Ottery St Mary, the aim of the project is to encourage and develop the use, understanding and enjoyment of IT to benefit individuals, businesses and communities. Project COSMIC seeks to involve, support and market to the following groups:

The community and voluntary sector:

· by developing and maximising their use of IT to further their aims and objectives 

· by developing their interaction with the local community to achieve mutual support and benefits 

Young people :

· by providing support, guidance and opportunities to gain experience of IT 

· by focusing on their skills and value within the employment market 

The business and commercial sector:

· by providing a range of IT services which offer reliable, competitive, affordable and high quality solutions 

· by keeping our clients and ourselves up to date with new developments. 

· to develop and sustain a productive and professional relationship with the business and commercial sector 

· by encouraging and promoting partnerships as a means of developing mutual sustainability 

Project COSMIC is the largest mobile training provider in the South West and can run events, seminars and conferences for over 30 trainees using wireless laptops, digital peripherals and a high speed, 2-way satellite Internet connection. Their mobile classroom can travel to most destinations and has parked in locations as diverse as fields, car parks, council estates and fire stations to deliver training.
3.6
Informal learning, preferences and motivation

Experienced practitioners at the SLIM workshop engaged in spirited debate concerning the motivating role (or otherwise) of technology in the uptake of learning. Further research would be useful to explore indicators for a ‘latent use’ of technology in learning for those already disposed to learn, for whom ICT-based learning presents neither a barrier nor an opportunity. Similarly, lessons could be learned from those for whom ICT reinforces existing barriers to learning, as more should be known of learners’ personal preferences and how to address them. Here, collecting evidence to identify and support preferred learning styles for hard-to-reach groups would be of benefit, and would also redress a perceived overemphasis on teachers’ teaching styles. 

Some thought-provoking questions of learners and tutors were asked online:

In paying attention to the learner and in designing the various constituents of e-learning, do we pay enough attention to learning styles? Do we pay enough attention to the nature of motivation? Donald Clarke, the CEO of Epic plc, has written a great paper on “Motivation and e-learning”,  pointing out that it is the fundamental driver for productive learner engagement. Originally, the 'forebears' of e-learning  -  open/distance learning/CBT  -  usually only worked when there was 'extra motivation' ie. someone making the learner 'do it', because the system was usually so dreadful no-one would use them by choice. With e-learning, increasingly 'free' of the conventional extra-motivational drivers (having to be there, at a certain time, because some system says so), the idea of 'intra-motivation' is far more important  -  what will help the learner want to do it. And if we should look more closely at learners' learning styles, behaviour and motivation  -  should we also look more closely at what behaviours are of value in tutorial support? Are they the same as for more conventional forms of tutoring? One accusation levelled at current e-learning is that it is still based on imitating what happens in the training/classroom. Does that mean that tutors are behaving the same too and is our tutor training really looking at the differences that are needed? Are we taking any sort of guidance from the observation that Michael Young has made that tutors and teachers need to be 'educational companions'? Do we remember that what made a tutor/teacher 'special' for was their ability to do this? Are these skills necessarily limited to tutors or should we be taking far more formal notice of the role of other staff and of the role of peers and virtual, non-subject aligned but 'experience aligned' learning community 'companions'? If all this seems very removed from reality of say trying some modular, e-learning- based training with a small company I believe that where it is working it will be many of these issues that are in fact  -  maybe informally  -  being addressed.

…. I don't believe 'informal learning' is synonymous with non-progression or clear outcomes  -  it depends on who is doing the 'measuring' and by what means. It is interesting to see that in the corporate sector much of the development in e-learning is now directed towards 'customer learning', so that there is close attention to the way in which informal learning works, learner motivation can be utilised and there is direct transaction between the technical context and the user rather than the training being about how to get the customer to put up with the technology.  It would be excellent if the thinking behind some of this was brought into tutor training.

 Simon Mauger, NIACE Regional Development Officer South West

Once learning styles are assessed, blended learning approaches may be better tailored to individual needs. Carefully selected, appropriately matching resources to learning styles enhances motivation and empowerment of learners, enabling them to identify with e-learning.

A practitioner responded online as follows:

….  There has been discussion in the literature about how technology can be used at the learner's discretion which means individual characteristics are influencing the learning more than in face-to-face contexts (Hartley & Bendixen 2001).  For this reason I agree that the role of individual learning styles need to be more fully understood.  More than this, I think that there are a whole range of individual learning characteristics that have the potential to be emphasised at distance and need to be recognised e.g. epistemological beliefs, differing life tasks, the role of self-concept, past learning experiences and other motivational factors.  These all vary hugely from adult to adult.

…. many adults prefer traditional, timetabled learning environments because they are familiar.  So, any problems arising from the unfamiliar and often asynchronous modes of communication inherent in  distance learning are compounded in e-learning by the addition of a technology interface.  To sum up, my argument is that there are potentially as many different individual learning reactions to this set up as there are individual learners.

This belief, and my earlier argument concerning de-institutionalisation, has led me to the conclusion that someone has to offer the adult learner the option of self-direction (and self-direction is not the same as informal learning).  We have to be prepared to step outside of the 'provider'/'receiver' mentally when it comes to grown ups and work instead in partnerships.  For those who choose that route, the ability to take power back over their own learning goals and methods automatically addresses the issue of individual learning characteristics.  Thinking of it in this way, you could say that we have a colossal ego to assume that we can do this for all of them.......  Yes, it is scary isn't it?

 Jo Spinks, Rockpool Learning

Another contributor noted in online discussion:

The ideas of spatial and kinesthetic intelligences are particularly useful in e-learning design and can lead to the use of some really exciting metaphors for navigation and presentation of learning materials and learning experiences, as the students can feel that they are physically moving through an environment, rather than sitting in a static classroom.

 Dr Liz Falconer, e-Learning Development Co-ordinator, IT Services

University of the West of England, Bristol
Above all, delegates agreed that adult learners’ needs are different from those of the early years and hence require a range of distinctive approaches that build on adult preferences, whether in e-learning or more traditional delivery modes. Adult learners are powerfully motivated by a ‘need to know’ in which the benefits (or otherwise) of an intervention should be immediately apparent, based wherever possible on existing life interests. As well as engagement with current pursuits, to be effective, e-learning should also build on learners’ existing competencies and expectations. ‘Learning through doing’ in incremental stages firmly grounds the learning in the constructivist philosophy that underpins computerised environments, in the chunked ‘bite-size’ format that appeals to adult learners. It must be recognised, however, that ‘e-learning for all’ does not work: even when adult learners become engaged with the inherent flexibility, informality and sociability of technology-based learning, individual approaches may not be successful with certain learners.

As one practitioner stated online:

My experience, some years ago, of running a very large programme of short courses for the unwaged (the Avon Training Agency) was that many of our target audience would reject courses that were overtly 'vocational' but would take part in courses that were interest-based. Providing that these courses gave them a 'good' experience they were more willing to undertake subsequent courses. Each good experience contributed to an increase in confidence and a willingness to consider more specifically vocational courses - or, in many cases, a willingness to consider more realistic vocational options. In four years we developed a very effective funnel leading to an increasing number of individuals progressing into F.E. Much of this success was about not compelling individuals to follow established paths but, through cumulative small successes, supporting them to take more responsibility for their own development. This was a slow process, which we were able to sustain because we were able to manipulate a funding regime that permitted innovation, rather than being locked to the achievement of easily measurable outcomes.

Given favourable circumstances, I strongly believe that digital technologies can provide mechanisms to engage individuals who have rejected, or been rejected by, traditional education and training routes. It's at this point that I feel informal learning can be fit for purpose. My concern is that regimes driven by simplistic targets don't permit the innovation that's required to do this on any scale. They may be fine for the mainstream, who know what they want to do and can see the vocational and/or academic opportunities for progression but those who are not on, or cannot even see, the bottom rung of the ladder continue to be doomed. Serving up the same broth in a different bowl is unlikely to provide a more appetising meal.

 Dick Willis, CNR Ltd

3.7
Engaging new learners

Workshop participants endorsed further research to achieve better understanding of the effectiveness of e-learning in introducing the ‘learning habit’ to hard-to-reach groups. Once the attractiveness of the medium can be better assessed in practical and social, as well as technical terms, uncertainties regarding implementation can be reduced and initiatives more closely matched to the needs of learners. Lessons from successful e-learning projects to date suggest that computer-based learning develops confidence and self-esteem in individuals. These learners may then be encouraged to develop a sense of ownership and identification with the medium, which in turn leads on to a ‘virtuous circle’ of seeking to gain further new skills.

To underpin emerging findings, evidence could be collated on the effectiveness of introductory level resources (such as the BBC’s WebWise and learndirect’s SurfDirect) in encouraging progression for learners genuinely new to the use of IT. It should be borne in mind that lack of ‘entry level’ ICT skills can itself form a potent barrier for learners: those attracted even to basic e-learning often prove to have had some prior experience with computers before they start.

3.8
Pedagogy

The flexibility and informality of e-learning were considered by delegates to be important parts of its inherent appeal, particularly when developing new approaches to learning. Innovative features of the medium should be utilised in place of the simple transfer online of traditional ‘page turning’. Over-structuring of courses does not best draw on the richness and diversity of available learning experiences. However, a balance should be struck with established good practice in principles of programme design and lesson planning, particularly where institutions are considering e-learning to fit alongside successful existing provision.

A practitioner shared her experiences of both learning and tutoring in online discussion:

Why e-learning?

As a learner:

I have been involved for a number of years working with students during independent study sessions supporting the completion of work created by tutors. I have often supported students from practical courses such as hairdressing, motor vehicle, construction and have found that too often the tutors have stuck rigidly to uninteresting, text-based learning materials that quite simply have turned the learner off. Following research into learning styles (particularly multiple intelligences)I worked with tutors to develop engaging learning materials, particularly using Word and PowerPoint as most tutors are comfortable with these packages. I also used the National Learning Network e-learning materials with learners. The difference e-learning has made to learners who were previously highly disengaged and demotivated has been astounding. Using e-learning as part of a range of learning approaches has transformed 'dull' necessary topics such as health and safety into something that is actually enjoyable to do! Why shouldn't learning be fun?

As a provider:

I work in the libraries, archives and museums sectors and I truly believe that we should embrace e-learning as a provider to open up and expand the learning potential of the collections/services/opportunities that we have. To do this we all have to work in partnership to exploit that potential and to bring all the expertise that the south west has to offer together so that we can all support each other in our work.

 Virginia Havergal, Learning Development Officer, South West Museums Libraries and Archives Council

To develop responsive e-learning, the distinctiveness of individual adult learning goals, preferences, influences and responses needs to be recognised. Redefinition of what constitutes learner progress may be beneficial to accommodate better the ‘intermittent learner’ pattern in which adult learners are enabled – without being penalised - to drop in and out of learning. The success of e-learning programmes may be more appropriately assessed on the extent to which they make ‘on demand’ learning of this kind possible: recent surveys suggest that 92% of online learners are happy with their learning experience regardless of whether they completed or not
. The differing levels at which e-learning functions – from routine information transactions through to in depth and niche or specialist learning – could also be better utilised in e-learning design.

3.9
Assessment and progression

Delegates agreed that the quality and nature of initial and continuing assessment, guidance and support are of critical importance to successful outcomes for those undertaking e-learning. Although ICT-based initial assessment is useful for identifying learner needs, it must be teamed with ongoing human support to ensure that feedback is relevant, timely and personalised. Learners derive further benefit from learning to recognise their own changing needs and preferences. Regardless of where the support is based, assessment must be well timed with stages of learning for maximum effectiveness.

There is a growing body of evidence supporting the effectiveness of non-formal approaches to learning, as well as the important role played by recognition of previous achievements and experiences in various life circumstances. Workshop participants cautioned that too often non-formal and unaccredited learning are not taken sufficiently into account: more research would be useful with providers of unaccredited learning to identify the positive contributions made. Approaches to accrediting prior experiences and learning (APEL) should be further investigated with a view to improving the capture of significant learning episodes for transfer into credit bearing frameworks. Developments such as the e-Skills SSC’s e-Skills Passport were welcomed as a means of mapping existing staff competencies and situating these within occupational skills requirements.

It may be of interest to the group that e-Skills UK (the SSC for the IT sector) has recently launched their 'IT Passport'. This is a self-assessment process, taking c20 minutes, that's based on their IT User Skills Framework. It provides 14 'techniques' (for example, 'operating a computer' to 'word processing' to 'using e-mail') against which you rate yourself at one of 5 levels (beginner to expert). A series of prompt questions help you decide and/or check your assessment. The passport also provides a facility to record training undertaken. It's been widely validated through user trials and is accepted by industry and Govt (& enthusiastically endorsed by Charles Clarke).

This framework provides the individual with a tool to establish ongoing training needs; it provides employers with a framework against which to assess skills requirements for jobs. Use of this tool may assist individuals and teacher trainers to assess the  fundamental technical IT skills that are required as a foundation on which to build competence in learning support.

http://www.e-skills.com and http://www.e-skillspassport.com/
 Dick Willis, CNR Ltd

3.10
Learner support

General consensus was expressed by delegates as to the essential contribution made by learner support to e-learning engagement, into which further insights should be sought together with continuing identification of good practice. Sensitive tutor support selects appropriate strategies for learner-centred learning, includes continuous monitoring of learner feedback and responds promptly in online exchanges. 

It was recognised that in e-learning practice there has been a greater focus to date on delivery mechanisms than on support and facilitation, and the emphasis needs to shift accordingly. One way of highlighting successful interventions would be to build on trades union Union Learning Representative models for e-learning support at work, which offer much potential for further development and transfer into the smaller workplace, community and further education settings.

Practitioners at the workshop and elsewhere frequently debate the relative importance of technical and ‘soft’ skills to effective learner support for e-learning. Acknowledged experts in online tutoring were approached for their views to inform a session at the Adding ‘e’ to learning conference at Bristol. Overall, it was felt by experienced practitioners that although technical skills are needed, they are not as significant as social and interpersonal core tutoring skills. According to Julia Duggleby, Online Learning Manager at Sheffield College and course developer of the long-running LeTTOL (Learning to Teach Online) programme, these do not vary for either traditional or online learning. They include:

· Subject knowledge;

· Enthusiasm;

· Knowledge of the course aims and assessment strategy;

· Ability to give sympathetic support to individuals;

· Ability to organise and support learning groups;

· Good organisation (more difficult online than in face-to-face environments).

For the Adding ‘e’ to learning conference, Adrian Snook, Director of Corporate Development at the Training Foundation, commented:

In our experience those individuals with formal training in conventional classroom training delivery skills and face-to-face learning facilitation cope best when being trained to ‘teach’ online. This is because the balance between delivery style, structure and activity is as important online as it is in the classroom and because the role of learning facilitator is essentially the same, but gated by some significant technical restrictions. Having said that, an individual with PC literacy and no prior experience of teaching is capable of achieving the standards required for certification as an e-learning tutor or virtual trainer, because the necessary behaviours are modelled effectively by very intensive support and online practice sessions.

Evidence collected from online tutor good practice in community and workplace settings confirms that a formal teaching background is by no means a prerequisite to delivering effective and responsive learner support.

One practitioner shared her experience online:

Staff development:      

obliged last year to select a syllabus to deliver tutor training courses in the application of ICT, I was hard-pressed to find a product I thought responded to the needs of tutors in a range of sectors and contexts.  And found that people's needs and interests were so diverse that it was impossible to support everyone, never mind assess.  The FENTO ILT standards are interesting in that they do not attach to a skill level, nor specific applications, but remain highly generic - and relate to the generic tutor role.  Yet when looking at a range of qualifications (some mapped to the FENTO standards), I feel it is what is left out that is of most relevance for some users of ICT in education - how the use of ICT relates to the generic tutor role of planning, delivery, assessment, etc.  Plus media downloads, use of videoconferencing, use of messaging, creating and accessing audio files, tracking and assessment using e-portfolios ... much of this being the C in ICT which others have written about on this strand.

Value and motivation:           

for tutors and learners this would appear to come from being able to solve a problem, or identifying a gain.  For instance, access to a professional speaker who is at a distance and too expensive or busy to put in front of a class; using speakers with a PC to access BBC archives or the Today programme for stimulating a whole class discussion .. there are many examples.

 Philada Rogers

3.11
Professional development

Delegates perceived a growing need for more effective training and development for learner supporters to be promoted across sectors and in all types of roles: tutors, trainers, mentors, administrators and others involved in e-learning. Gathering evidence to underpin the design and provision of cross-sectoral approaches would carry the additional benefits of general awareness-raising, and help to reduce the ‘silo’ development that has so far hindered wider dissemination of good practice. 

Much more can be done within institutions and training providers to support and integrate e-learning with staff development at all levels, to see maximum benefit from their involvement with e-technologies. Further, integration of ICT and e-learning with teachers’ professional roles and practices is critically needed, boosting their wider confidence and proficiency in technology-related areas. Moves within the Teacher Training Agency (TTA) to embed e-learning into the professional training of teachers, teaching assistants and other school staff are to be welcomed in this regard.

An online contributor noted TTA efforts in consultation to gather practitioners’ views on post compulsory education and training and noted:

If you look around in the UK and abroad, a model which would seem desirable is for all staff, whatever their role, to be trained in generic principles of teaching and learning to a certain level. Even within that generic area however, using technology should be part of the 'central toolkit' of principles, strategies, methods and resources, not a specialist area. So within this all teachers would need to develop both their personal IT skills, and a degree of expertise in the use of technology to support learning. (which happens in school teacher training already).

In addition to this, a range of specialisms would be available to enhance either teachers' capacity to teach their subject field, or develop towards more specialised cross-subject roles such as a Basic Skills tutor in Literacy, or an e-learning mentor, or a learnng support specialist.

At the moment I'm worried that what is looking like developing is that model, but without technology at the centre, which will mean we'll never realise the true potential of e-learning.

 Jim Crawley, Head of Lifelong Learning

3.12 
Generational issues and family learning

One of the most distinctive features of e-learning is its dynamic nature: technology- based learning does not stand still. Future developments will open up new approaches and offer huge and continuing potential to expand opportunities for intergenerational learning. Over recent years, a discernible shift in attitudes to technology across social groups has generated new interest in computer acquisition. Delegates anticipated that this trend would continue and gather pace, and with increased access to technology would come improved comfort with, and confidence in, its use. Hence, for learners of all ages, learning needs and expectations for e-learning are likely to change and become more sophisticated over time. Participants cautioned, however, that patterns of growth in hardware acquisition can no longer be linked to early adoption, and purchase of equipment does not equate with interest in e-learning – nor even, necessarily, ICT skills.

Intergenerational issues were highlighted in online discussion:

I taught a Computing for the Terrified course at an FE College and this was certainly about teaching IT and introducing new technologies to older learners. It was not an accredited course but learners felt confident after three weeks of learning to move on to an IT qualification of some sort. Wiltshire College was also involved in the early stages of using a mobile IT bus for outreach work and the results of this have been impressive. Often older learners just need a non-threatening, fun way to be introduced to computers (I always likened computers to washing machines!!) in order to make decisions on the way they wish to pursue their interest in the future.

For our younger learners confidence with new technologies is going to have quite an impact on what we offer them in the workplace, home or learning institution in the future. Primary school children are using virtual reality tools, digital video cameras and multimedia applications to create outstanding resources. However I feel that the use of new technologies can sometimes get in the way of learning and it is the pedagogical element that is often overlooked. You can have all the technological capabilities in the world, but if you can't create a learning opportunity using these technologies then it can be a hollow skill, albeit a clever one! For the libraries, museums and archives sectors the NOF-Digitisation projects were a huge success in enabling people to access digitised images. However significantly there is now talk of how learning SHOULD have been a part of that process. There are a number of excellent projects now underway to put that right.

With regards to younger learners - I believe that information literacy skills are fundamental to their needs. Of course our young people are 'switched on' regarding new technologies and their demands for this type of learning experience are ever greater - however I am seriously concerned that discernment between the different qualities of information accessed in this way is simply not present at the level required to make sense of the wealth of information out there. Yes there are nuggets of quality information but the dross far outweighs the gold.

 Virginia Havergal, Learning Development Officer, SWMLAC

The element of time is also important when evaluating the impact of family-based e-learning, and longitudinal research would be useful to validate outcomes from non-formal support. Beyond the home, new learning environments are opening up in schools, community centres, doctors’ surgeries and other locations, which continue to expand opportunities for intergenerational learning. Such community-based initiatives are worthy of monitoring to identify and disseminate emerging good practice.

One community initiative was described online:

There also needs to be the flexibility in policy and funding around technical support to finance innovative projects such as Bristol Wireless. This requires a move away from corporate supplier/maintenance lock-ins.

Bristol Wireless are rigging up local families  to the internet using 'scrap' wireless technology, recycled PCs and Linux-based systems to enable cheap and reliable  access to e-learning and more.  They also offer training in e-comms use. Most of this has been done voluntarily to date and I'm sure there are other examples around the country that successfully enable Internet access, hence e-learning opportunities while avoiding BT and others’ insistence on reaching target numbers of subscribers.

I would categorise the process of experimentation and installing these 'alternative' systems as having an e-learning element which could be formalised into some kind of e-work-based training itself.

See www.bristolwireless.net                                                                    Maria

3.13
Individuals v communities of learners

E-technologies offer exciting opportunities across sectors for learners to cluster together in peer-to-peer learning networks and communities, which may facilitate and reinforce links to business and social networks. Much more investigation can be done into ways of enhancing the quality and outcomes from such initiatives, including support and recognition, to drive further engagement. Distinctive models of learning networks developing through community and workplace engagement should be highlighted from case studies.

It was noted by practitioners that separate approaches to e-learning and support are needed by individual learners from when they are members of a cohort of peers or learning community. Distinctive training for each is required by learner supporters. 

3.14
Community settings

Developing e-learning initiatives in community settings offers much potential to widen participation. Widespread public support for such initiatives as a means of generating social capital for a local community provides a powerful focus for action, and an ideal introductory environment for individuals to progress into mainstream learning. Participants highlighted the effectiveness of outreach programmes in bringing e-learning to hard-to-reach learners and offering ‘safe’ learning spaces for socially excluded groups. The needs of learners in literacy, numeracy, IT and English language skills can be addressed sensitively through e-learning and within a broader strategy for building community capacity. 

Practitioners recommended that partnerships be developed with voluntary sector organisations who often maintain strong links with the disadvantaged, ethnic minority learners and local kinship networks. In the immediate term, mapping work should be initiated to understand better the level, type and funding sources of community-based e-learning provision. However, expectations of what can be achieved may need to be managed: e-learning requires a learning disposition and skill set that may not be evenly distributed across a local community.

The application of e-learning to overcome disability was highlighted in online discussion:

E-Learning is also a major part of RNIB (Royal National Institute of the Blind)

policy development in our Education and Employment section. Access to material and wider opportunities for learning has always been a barrier to disabled people and with the advent of the new Disability Legislation there is now a driver for Institutions (be they bricks and mortar or E-Insts) to ensure that they have systems and procedures in place. For colleagues interested in the different ways in which disabled people can access PC-based learning, RNIB hosts a lot of material on their website:

http://www.rnib.org.uk/xpedio/groups/public/documents/code/public_rnib001974 .hcsp

<http://www.rnib.org.uk/xpedio/groups/public/documents/code/public_rnib001974.hcsp>

Please paste into your browser.

 John Rous Milligan, Senior Education Officer: Post 16, RNIB Education and Employment Network

3.15
E-learning in the workplace

There is growing international experience of e-learning in the workplace which richly deserves fuller treatment beyond the widening participation agenda which formed the focus for this Learning Theme. That promotion of e-learning in the workplace – or indeed of any training - requires a significant culture change is well rehearsed. Certainly workplace e-learning offers a distinctive context within which to improve our understanding of how technology can mediate learning needs in specific settings.

To date the majority of e-learning programmes in the evidence base have been implemented within larger corporations, with smaller companies less likely to engage with technology-based learning as with more conventional training. With 99% of South West businesses classed as small to medium sized enterprises (SMEs), awareness- raising and promotion to this diverse group are needed for them to gain understanding and experience of e-learning. Delegates felt that new initiatives would be timely to build on the workforce and skills development agenda of the Skills Strategy, emergent Regional Skills Partnership and SSCs. 

An online discussant noted:

We ran a number of pilot projects last year that were aimed at exploring the synergies between UK online for business (the DTI programme to facilitate the uptake of e-business by SMEs) and learndirect. One of these was in the South West. Although numbers were small, there was clearly an interest from the SME side in being able to undertake learning in the workplace and at times to suit the learner. However, this proposition needs to carry the caveat that 'suitable times' relate to company workflow and if order books are full, the learner may take substantially longer than anticipated to work through the learning programme.

 Dick Willis, CNR Ltd

One SSC’s development in e-learning was mentioned online:

I thought that I would just share with you an example of what could certainly be an extremely flexible way to deliver e-learning and that would be adaptable to many scenarios for Employer/employee skills & training development.

The Evolvonline applies to the SSC (Sector Skills Council) Cogent that acts for the Oil & Gas Extraction, Chemicals Manufacturing and Petroleum Industries. The advantage of this programme is that it can be moulded to any Regional/sub Regional industrial sector/network and therefore has a generic as well as a specific application.

http://www.swslim.org.uk/documents/themes/LT6_Evolvonline_Presentation.ppt
 James P Agnew, Sector Development Manager, Cornwall Enterprise

Selected approaches could demonstrate to small businesses how existing models and practices can transfer readily into an electronic environment: for instance, how training needs assessments can be enhanced with technology. There is also scope to explore the potential role of technology and e-learning to help retrain and up-skill workers to improve their economic contribution to the region, particularly in the case of older workers with a need to update their skill sets. It needs, however, to be recognised that the low wages endemic to parts of our region may act as potent barriers in themselves to the uptake of e-learning, where long hours at work preclude additional periods of study.

Case study 9: ICT in Rural Industries

The South West England Land Based Colleges consortium is a partnership of South West Agricultural Colleges and includes Duchy College Cornwall, Cannington College Somerset, Bicton College Devon, Hartpury College Gloucestershire, Lackham College Wiltshire and Kingston Maurward Dorset. The Colleges recognise the need to adapt to meet the needs of industry within the region and, as a result, are seeking to widen the range of services offered and at the same time forge closer links with the industries themselves.

All colleges have been closely involved in the provision of IT training and have now moved to the next logical step: to investigate, identify and develop ways in which ICT can be used to help rural industries adapt to the needs of the current climate. As a result, a joint two-year project was established under the EQUAL programme at an overall value of £2m.

The first phase of the project included consultations with representatives of various sectors of industry including tourism, farming, horticulture, food & drink and leisure, as well as organisations including Business Link, South West RDA, Defra, GOSW, NFU, banks, suppliers and customers. Consultations aimed to achieve a number of objectives:

1. To investigate the needs of both the rural industries themselves as well as the companies and organisations which need to interact with these industries. As a result, areas where significant impact can be achieved will be identified.

2. To identify schemes and initiatives with similar objectives, firstly to avoid duplication of effort and secondly to promote co-operation and possible pooling of resources where appropriate. 

3. As this is very much a development project to help rural industries and promote good practice, it is essential that the outcomes are widely available throughout the industry through mainstreaming and dissemination.

The scope of the project is very wide and enables a number of ICT uses to be investigated and developed.   Beneficiary groups with similar interests from within the rural industries are under formation and facilitation training is being developed to support peer group facilitation. Group communications environments underpin liaison during the project and will encourage groups to be self-sustaining after its completion.

Further developments are now underway in the following areas:

1. Provision of a wide range of online learning material both from existing sources and, where necessary, the development of new material. This will include the use of VLEs and the development of virtual ‘shop floors’ for training purposes;

2. Investigation of innovative uses of alternative learning platforms eg mobile phones;

3. Use of databases to provide help desks, benchmarking, workshop manuals etc;

4. Online communications to facilitate banking and various compulsory registrations and returns;

5. Online procurement.

In online discussion, a contributor stated:

With regard to the discussion on e-learning, surely anything which inspires that desire to find out more is to be encouraged. In my work with care staff mostly working in the independent sector, I have found they vary from many of them knowing nothing about computers, to those who like me discovered them later in life and have the ability to use e-learning opportunities, to those who are confident in working with computers but may not have been offered the opportunity.

Access is an issue for many workplaces still, where there may be a computer but it is for management use only, or no computer at all. I think there is a huge potential for using it especially in this sector where there are shift patterns that may be irregular, where there is difficulty in releasing staff for training beyond the many mandatory requirements the care sector has now and where the learner has control of the amount of time they can give to learning. I wonder however if there will be a resistance to this because the computer skills are not there. Having participated in the other discussion about meeting employer needs, have we asked employers if this is an area they would like to explore and make use of?

The college I work for has three learning centres-based in the community where they deliver and support training and development on-line and they have been very successful with people once they have done one course returning to do more.

 Tina Marsden

3.16
Roles of leaders and champions

Senior staff in companies and local community leaders are important agents of change and potentially powerful advocates of e-learning. As opinion formers in their respective environments, they are looked to to lead culture shifts, and may be trusted to give voice to ‘bottom-up’ priorities that will influence uptake of e-learning in their home communities. Training programmes for leadership and management skills also offer scope to integrate and expand the role of e-technologies in staff development strategies.

3.17
Virtual learning environments (VLEs)

In learning centres, consistent use of online tracking facilities using VLEs and related systems make an important contribution to the quality of local learner support and administration. It was recognised by delegates that technical developments and interoperability of VLEs were likely to become more important as e-learning matures, and may come to include integration of management information systems and content provision. Arguably the most competitive element of the e-learning market, VLE system acquisition to the present has proceeded in ‘silos’ to reflect sectoral funding priorities. There is a need to investigate cross-sectoral harmonisation of VLEs to improve their capacity to boost access and transfer of learning around the South West.

An online contributor reported:

Our experiences of working with companies have shown that a large proportion of employed adults in industry want to develop, but for a variety of work related reasons cannot access vocational or academic courses in the present delivery formats (e.g. day release). Under our Manufacturing Centre of Vocational Excellence (CoVE) we are determined to open up access to key qualifications, largely by a blended learning approach. We already have in place a Managed Learning Environment (MLE) populated by automotive underpinning knowledge

e-learning material and this has been used successfully by over 100 students. We are now developing e-learning material for units of the BTEC National Award in Engineering and will be piloting some of these in the coming months. Companies who 'sign up' for this approach will be supplied with an electronic 'virtual learning platform' that plugs into a PC, so that the participating students can do practical work on line. 

This is one factor in reducing the problem of 'text on a screen' learning that most recognise as a major problem of e-learning. Another way of reducing this problem is the use of lab work, etc. in digital video format and this is another important element of our strategy (clearly this would have to be supplied on CD if the students do not have broadband access). 

There are far easier subjects to deliver by e-learning than Engineering but for the sake of the skill levels in Manufacturing in this country, we feel this has real importance!!

 Barry Poole, Manufacturing CoVE Manager, North Devon College

Participants felt that VLEs and related e-systems could be expanded further into areas that support learning, encouraging progression and accreditation as well as assessment of stages of competency achieved. Technology could be used more imaginatively to record progress as existing systems can monitor performance levels but not individual perceptions of achievement or qualitative outcomes from assessment. 

4
LEARNING THEME FINDINGS AND RECOMMENDATIONS

This section sets out the key issues and recommendations emerging from the Learning Theme aimed at using e-learning to widen participation.  Recommendation were made in the areas of:

· Joining up practice and policy at regional level;

· Funding;

· Delivering e-learning skills: embedded v distinct approaches;

· Blended learning;

· Socio-economic factors and geography;

· Informal learning, preferences and motivation;

· Engaging new learners;

· Pedagogy;

· Assessment and progression;

· Learner support;

· Professional development;

· Generational issues and family learning;

· Individuals v communities of learners;

· Community settings;

· E-learning in the workplace;

· Roles of leaders/champions;

· Virtual learning environments.

4.1
Joining up practice and policy at regional level is essential.

Policies at trans-national/national/regional/sub-regional and community levels need to be harmonised to overcome the current ‘silo’ mentality that acts as a barrier to implementing e-learning. National strategies for e-learning need to be attuned to developments at regional level.

e-Learning development for the South West region should incorporate three key stages: 

1. establish values; 

2. drive culture;

3. install technology infrastructure / support. 

In addition, regional policy on e-learning needs to be linked firmly to models of locally owned good practice.  It will also be important to establish effective ways to identify, share and further implement good practice: a regional cross-sectoral e-learning network is one way forward.

Policy also needs to become more learner-centred: a radical re-think would lead to expansion of learner choice.  Such policy redefinition is also a prerequisite for the further development of innovative teaching methods.

The extension of the broadband infrastructure needs to connect with local initiatives.  This is a critical issue for the South West region.

4.2
Funding should be reviewed to ensure appropriateness in facilitating e- learning delivery.

The current public sector funding formulae and its administration are inappropriate in facilitating e-learning delivery.  The funding system needs to be reviewed to identify key barriers to e-learning implementation and with a view to unifying the existing ‘silo’ funding streams.
When evaluating the impact of funded approaches to e-learning, allow time for results to mature to validate future applications.  There is currently little direct public funding for e-learning: ‘pump-priming’ funding is required to permit initiatives to try, fail, learn and move on. 

If e-learning is to widen participation, then resources should be devoted to expanding technology networks across sectors and learner support and mediation for those learners, rather than, as at present, content development. 
4.3
Delivering e-learning skills needs to be embedded as opposed to being a distinct approach.

Learning providers need to reduce the divisions between e-learning and conventional training and move to more integrated development, as opposed to the present ‘confrontation of methods’.  To enable this, there needs to be a clearly understood definition of ICT skills and e-learning to achieve a common understanding within the region.
ICT skills need to be seen as an additional ‘Skill for Life’ when developing future approaches, bearing in mind that (unlike literacy and numeracy) technology is continually evolving.
4.4
Blended learning is the preferred approach.

Learning providers should offer a range of learning options as part of the tools available for learning, but should guard against over-dependency on technology. 

Blended learning approaches will facilitate transferable skills in learners but, at the same time, require particular skills for tutors which should be supported by appropriate development frameworks.

4.5
Socio-economic factors and geography are key barriers to access to e-learning.
Strategy needs to acknowledge that the ‘digital divide’ for learning goes beyond socio-economic factors to include gender, age, ethnicity and geography. Local /regional values and social perceptions are more important than prior education in uptake of all types of learning and socio-economic patterns are deeply entrenched.

Rural e-learning centres present a particular challenge as they require (often isolated) staff to take on a multiplicity of roles, for which they may not be equipped. 

4.6
Informal learning, learner preferences and motivation are essential to successful e-learning
Further research is needed into ‘latent use’ of e-learning for those already disposed to learn, and for whom ICT does not necessarily present either a barrier or opportunity. More evidence is also required to identify and support preferred learning styles for hard-to-reach groups (not the teaching styles of teachers).
The ‘need to know’ basis of adult learning builds on existing life interests: what’s in it for me? It is important to engage learners with the flexibility, informality and sociability of the medium. 

Resources which are appropriate to learning styles enhance the motivation and empowerment of learners, enabling them to identify with e-learning and build on learners’ competences and expectations. ‘e-Learning through doing’ in incremental stages harnesses a constructivist approach. It is, however, important to recognise when ICT reinforces existing barriers to learning.  Effective assessment of learning styles also leads on to tailored blended learning approaches.

4.7
Develop strategies for engaging new learners in e-learning.

It is important that providers understand and implement ways for e-learning to be effective in introducing the ‘learning habit’ to hard-to-reach groups. This can help to develop confidence and self-worth, encourage learner ownership and create a virtuous circle of gaining new skills.

Providers should collate evidence on the effectiveness of introductory resources (eg WebWise and SurfDirect) in encouraging progression for learners genuinely new to the use of IT.  It is also important that learning providers understand that a lack of ICT skills can itself exclude learners.

4.8
Pedagogy should be specific to the e-learning medium.

Learning providers should utilise the flexibility and informality of the e-learning medium to develop new approaches to learning rather than transferring traditional ones online.  It is important to acknowledge the success of the medium to enable learners to drop in and out of learning: the ‘intermittent’ learner model. Structured courses may not best draw on the richness of the medium.

e-Learning delivery will benefit from principles of good programme and lesson planning and should also  recognise the distinctiveness of individual adult learning goals, preferences, influences and responses.

4.9
The quality of assessment and ongoing support is central to learner progression. 

Providers should recognise that the quality of the initial assessment, guidance and ongoing support available to learners is central to their success. And, whilst ICT-based assessment is useful for identifying learner needs, learners should be encouraged to recognise their own needs.

It is also important to recognise the role of unaccredited learning: here, learndirect is developing an evidence base.

APEL approaches should be further investigated: the e-skills passport approach for mapping competences is useful.

4.10
Effective learner support is key to success and needs further development.

Learning providers need to gain insight into the vital issue of learner support in e-learning, which is essential for learner engagement.  The development and  dissemination of good practice in learner support is needed.  Effective learner support depends on soft skills rather than technical knowledge. Sensitive tutor support selects appropriate strategies for learner-centred e-learning and needs to include continuous monitoring of learner feedback.

Union Learning Representative models may be useful for e-learning.  Such models have much potential for further development and transfer into the smaller workplace, community and FE contexts.

Effective online support requires prompt tutor responses. Less emphasis is also needed on delivery and more on support and facilitation.
4.11
Cross-sectoral professional development is needed for those delivering and supporting e-learning.

Agencies responsible for the professional development of staff should gather evidence to design and provide more effective cross-sectoral training and development for tutors/trainers/mentors/administrators of e-learning.

It is also important to support and integrate e-learning into staff development provision at all levels to gain maximum benefit from their involvement with e-technologies. Integration of ICT and e-learning with teachers’ professional roles and practices is critically needed in order to boost their confidence and proficiency in technology. 

4.12
Further investigation is needed into the potential of family learning as a context for e-learning. 

Learning providers need to acknowledge and harness increasing access to, and confidence in, the use of technology, as evidenced by home PC acquisition (but recognise that hardware acquisition does not equate to e-learning). At the same time, local authorities and other public agencies need to support the opening up of new settings for family learning: schools, community centres, GP surgeries. The role of family support should be further investigated and longitudinal studies are needed to validate family e-learning. 

Technology-based learning is not a static playing field: plan for future developments to open up new approaches.  It is also essential  to examine the potential of new technologies to expand intergenerational opportunities and anticipate that learner needs and expectations of all ages will change over time.

4.13
Investigate ways of enhancing peer-to-peer e-learning and acknowledge that approaches for communities and individuals will be different.

Learning providers need to investigate ways of enhancing peer-to-peer e-learning as a means of driving engagement: identify case studies and consider how e-technologies may support and facilitate the development of learning communities, business and social networks.  It is also important to recognise that different e-learning approaches are required for learners as individuals and as a member of a cohort of peers. 
4.14
Map and better understand community settings for e-learning. 

Policy-makers and providers need to map the level, type and funding sources of community-based e-learning provision.

Recognise that e-learning requires a particular skill set that is not distributed evenly across the community and grow community social capital by enhancing literacy, numeracy, IT and language skills.

Learning providers should also open up safe learning spaces for e-learning from socially excluded groups and use outreach initiatives for hard-to-reach learners.  This may provide an ideal introductory environment for individuals to progress into mainstream learning.  Providers may build on partnerships with voluntary sector organisations and local kinship networks for minority groups. 

4.15
The potential for e-learning in the workplace needs to be enhanced.

Companies should explore the potential role of technology in retraining and up-skilling older workers to improve their economic contribution to the region.

It is essential to engage SMEs, particularly the smaller businesses that make up the majority of employers in the region, to gain understanding and experience of e-learning to support their commitment to workforce development and skills improvement.

Good existing models of training needs assessment can be enhanced with technology and should be brought to the attention of business intermediaries such as Business Link.

4.16
Leaders have the potential to champion e-learning.

Culture change needs to be led from the top but reflect bottom-up priorities. Leaders have the potential to be learning champions, advocates for e-learning and critical agents of change. To this end, providers of leadership and management training should consider the impact of e-technologies in that learning to demonstrate the value of e-learning.
4.17
Virtual learning environments (VLEs) should be designed to encourage progression as well as assessment.

Learning providers should manage the expansion of e-systems into areas that support learning, such as assessment and accreditation, and look at the design of VLEs to encourage progression as well as assessment.  They should use technology more imaginatively to record achievement and progress: existing systems can monitor performance levels but are less effective at measuring effectiveness.  In learning centres, good quality administrative systems and consistent and regular use of on-line tracking systems underpin quality support.
Planners and policy-makers should investigate cross-sectoral harmonisation of VLEs to improve access and transfer of learning around the region. Consideration should also be given to how to manage an increasing requirement for interoperability of content provision and MIS systems.  

5
CONCLUSIONS

This Learning Theme has demonstrated that e-learning has an important potential role in meeting the region’s widening participation agenda. Evidence emerging from research and practice has highlighted that e-learning has a critical contribution to make to learner engagement and achievement and is recognised in the Government’s consultation on an e-learning strategy.  However, in line with this, the Learning Theme has demonstrated that whilst there is much activity taking place, e-learning has yet to permeate teaching and learning practice at any level.

So where does it leave us here in the South West region and where should we direct our attention? 

The current FRESA document does not highlight e-learning as a specific strategic objective, although its role is recognised as contributing to the achievement of a range of objectives. The result, however, is that there is no clear strategic approach to e-learning or real recognition of its  contribution to the region’s learning and skills agenda.  

If we have learned anything through this theme, it is that a clear vision is needed to drive the cultural changes that are needed if e-learning is to play its part. For e-learning to make an effective contribution, it must sit within a cultural context which is learner- centred, rather than institutionally-focused as is the case at present. Culture change takes time, but that does not mean that there are not practical steps that can be taken to ensure that e-learning becomes a more explicit feature of the South West learning landscape. 

The recent Government consultation is a likely precursor to the development of a national strategy or new policy thrust.  Yet this will need to reflect the regional context and priorities.  This Learning Theme has highlighted the issues of importance to the region and provides the groundwork to the development of a regional response to any such national development.

And, there are a range of issues which can be practically addressed now to ensure that this region benefits from the new innovative technologies and new teaching and learning methods.  We have touched on these in Section 4 of this report. 

In terms of the practical response that regional partners may take to the issues raised then at the forefront is the need for strategic leadership.  This has been touched upon above but will be essential to success.  It is also important to ensure that funding mechanisms encourage rather than, as at present, inhibit development.  The forthcoming research into flexible training solutions may address this issue. There is also a need to understand better and recognise existing good practice.  We have made a start by documenting some of the existing good practice within the region, but more is needed.  What the Learning Theme has demonstrated is that there is a strong core of committed enthusiasts within the region. This needs to be built upon and ideas shared and explored.  

Finally, we need to equip those delivering e-learning with the skills they need to help learners excel. Professional development and the capacity and capability of staff is an issue which has emerged consistently throughout a range of recent Learning Themes.  Here, as elsewhere, we need to be creative and imaginative in our response.

ANNEX A
WORKSHOP SPEAKERS’ PRESENTATIONS

The SLIM team would like to thank warmly all the speakers at the e-learning workshop, whose stimulating presentations sparked such lively exchange by colleagues attending from around the region.

Session 1 : Dr Chris Yapp, Head of Public Sector Innovation, Microsoft 

Chris is very well known as a conference speaker in the UK and overseas and has recently moved to Microsoft from ICL. He has had a long association with e-learning from its earliest inception in both the South West region and nationally. His presentation was entitled ‘e-Learning: Reform for the Knowledge Society’ and considered how the past, present and future development of e-learning links to the needs of a high value, high skills knowledge economy.

Chris situated his presentation within the context of how lifelong learning sustains employability and will become increasingly essential as an extension to working life. Changing demographies and accelerating developments in technology are global phenomena and link to a shift in employment age towards older workers: the increasing number of those aged 45 and over will need retraining by the year 2020. The fast pace of change affects a huge range of social conditions, and in one generation - with implications for lifestyles; work, organisation and location; politics; government (local, regional, national and international); commerce; demographics; entertainment and education.

Changes to the world of work run the gamut of all types of skills, including leadership and management development and concept creation and planning. Globally, information technology is driving a shift in labour market conditions and the skills needed for employability, with a minimum skills set for a living wage rising, demand for low-skilled workers falling, rate of change of skill needs increasing and government budgets under pressure. There are generally increased demands for creativity, innovation, design and personal/inter-personal skills. Chris felt that knowledge strategies for UK regions do not understand fully how knowledge is tied into the skills agenda.

Chris outlined our choices as a society in terms of how we permit technological progress to affect us: does it create society for us, or do we harness it for our own use? The Government’s educational vision is of a society that includes lifelong learning for all, a highly qualified and motivated teaching profession, learners at the heart of the system, high standards and flexible provision. Values of the information society are to balance competitiveness with social inclusion, risk management over risk minimisation, lifelong learning for all, social innovation over technological innovation, ‘smallish’ is beautiful, participation over representation, interdependence over independence, and value-added with values. Lessons from industry tell us that IT is about organisational effectiveness, and optimising that effectiveness can be achieved through organisational change. 

Taken together, these diverse influences suggest that, in order to put the learner truly ‘at the heart of the system’, education needs to be ‘re-engineered’ to support lifelong learning: in the educational infrastructure, curriculum and assessment and the teaching professions. Learning on demand should therefore entail personalised learning experiences with mass customisation, user-driven quality, teamwork-oriented teaching and learning, a changed role for exams and qualifications, and administration built-in – not bolted on – to teaching and learning processes. A shift to a culture of lifelong learning is required which will improve access, tailor content to support individual lifelong learners and provide a social context for lifelong learning.

Chris described the different types of e-learning according to where and how accessed: whether at the same or different times and places. As plotted on a grid, distributed synchronous and asynchronous learning are accessed from different locations, whereas e-classroom, e-library and e-campus imply a presence on the same site.  In Chris’s view, the difference between e-learning and knowledge management is that in e-learning, innovative tools and techniques such as e-teaching and VLEs informalise the formal in teaching, whilst knowledge management and associated collaborative tools formalise the informal. Here, informalising is about opening up teaching practice, whilst formalising knowledge management is about making the tacit real. E-learning is about effectiveness as well as educational change. 

Revolutionary changes have taken place in architecture of networked technologies, systems and resources; telecommunications; and pervasive computing models and systems. New developments in mobile and fixed systems offer personalisation of technologies that affect not only computing and communications devices, but are now poised to integrate functions in wider spheres that include domestic appliances, personal items and the external environment. Technology forces us to question how we operate and the boundaries we assign, not only blurring distinctions between network and infrastructure but also in the organisation of economic activities.


The purposes of lifelong learning embrace personal growth, social cohesion and economic performance in a ‘virtuous circle’. Learners play many roles throughout their lifetimes in which they are asked to take responsibility for their own learning, unlike in formal education. The nature of literacy is changing, as the original three ‘R’s were defined according to the needs of an industrial society. Now, as minimum standards for employability are rising, there is an increasing focus on self-managed learning in which an individual’s goals are also blurred: between artistic, technical, scientific and personal. New theories of learning make innovative assumptions about brain function and learner behaviour in which multiple intelligence theory, learning styles, and emotional intelligence all have a role to play. 

e-Learning has a significant contribution to make in addressing special educational needs which Chris feels applies to all children as individual learners. Technology offers the potential to take the ‘dis’ out of ‘disability’ for all ages, but such potential will only be realised by commitment to research and implementation of successful pilots. To capitalise on possibilities, new learning and teaching skills are required. Not only children benefit from e-learning: the elderly, people in rural and remote areas, those with language learning needs, carers, shift workers, and the socially excluded are all likely beneficiaries of e-learning.

Socially, e-learning creates positive environments over a wide range of human pursuits: languages; cultural sensitivity; media awareness; confidence in science and technology; team working; creativity, innovation and entrepreneurship; citizenship; and learning to learn. It boosts generic skills in reading, writing and arithmetic; listening, speaking, thinking and visualisation; time and project management; information skills; design and presentation; problem identification, definition and solving; and personal knowledge. It particularly highlights formal and informal learning with implications for: teachers as lifelong learners; learning as a social experience; teaching as a research-based profession; personalised curriculum, according to lifestyles and barriers; a focus on social inclusion, and the globalisation and localisation of learning.

At a regional level, Chris felt that to embed e-learning in the South West would require a three stage process:

1. Establish values;

2. Drive culture;

3. Embed supporting technology.

Chris cautioned delegates that, even once decisions are made, developments do not happen overnight. Injecting new money into technology works three times less well than reallocating existing funds. Building an infrastructure requires ten years, and curriculum and assessment need twenty years to integrate fully into practice. As far as curriculum and content development are concerned, however, teaching is changing everywhere. The UK seems to be in the lead overall, but at present no one clear solution has emerged to define how events will take place in future.

Session 2 : Khaliq Sharif, learndirect tutor at Easton Learning Centre

In the second morning session of the workshop, Khaliq Sharif described his experiences as e-learning tutor to multi-ethnic learners at an inner city community-based learning centre. Easton Learning Centre in Bristol addresses the literacy, numeracy, ICT and language skills of its diverse local community. It works in partnership with voluntary sector organisations who themselves work closely with local resident groups. Such collaboration encourages and enables traditionally excluded groups to participate in learning.

Ethnic minority community members typically have reduced access to opportunities in education, skills and training. Learners may lack confidence through their ethnicity, language barriers or have various other personal reasons for not taking up learning. Outreach organisations successful in bringing services to local residents in Easton include an ethnic women’s association, Sure Start, and the Salvation Army. Through their links with community agencies and voluntary sector organisations with awareness of learners’ difficulties, learndirect were brought in to set up outreach e-learning facilities that acknowledge learners’ needs.

Outreach initiatives include taking laptops with CD-ROM content out to learners in the local community. Khaliq flagged up the benefits and disadvantages of this approach, of which the practical gains for learners far outweigh the physical limitations of the venue:

Benefits

· Reaching those in greatest need;

· Increasing confidence;

· Enjoyment of e-learning medium;

· Access to media rich content;

· Progression onto other courses;

· Instant feedback;

· Awareness-raising and publicity for Easton Learning Centre;

· ‘Safe haven’ for learning;

· Small groups increase contact between learners and tutors.

Disadvantages

· Insufficient space;

· Constraints of health and safety compliance;

· Poor connectivity;

· Variable learner attendance;

· Security issues;

· Transport of laptops.

Based on his experience, Khaliq made the following recommendations to those seeking to widen participation in e-learning:

· Outreach is a very effective technique to increase community involvement;

· Establish good links with voluntary sector organisations;

· Plan outreach delivery around learners’ needs;

· Give tailored support, advice and guidance.

Khaliq pointed up particularly the need for enhanced language support materials. At present, he uses the ELLIS package which is currently available in fifteen languages, but bilingual language support is also needed. In addition, he uses an English language skills programme and SurfDirect as an introduction to the Internet and computers more generally. Courses tend to require a general overall understanding of the computing environment and also make available progression routes into other applications available. The aim is for learners to move on to centre-based courses over time. Social learning with other women is flexibly available to female learners based in the community.

From learndirect’s perspective, it is a challenge to cater for mult-cultural needs in product content and support. However, the products themselves can be used flexibly enough to cater for most learners’ needs. An overall aim of learndirect is also to develop tutors flexibly according to the different contexts, learners and types of support they are likely to need.

A fuller account of Easton Learning Centre appears as Case Study 1 in Annex C.

Session 3: Neil Selwyn, Lecturer, Cardiff University School of Social Sciences

Neil Selwyn of Cardiff University presented to workshop delegates findings from the recent Economic and Social Research Council project, Adults Learning@Home, which investigated links between social background and learning in four areas of the South West and Wales. Over 1,000 learners were surveyed in twelve different sub-regions. As part of the study, researchers sought to establish the adult cohorts’ attitudes to ICT and the extent to which ICT formed part of adults’ learning experiences.

Neil emphasised that the research looked at learning overall in its widest possible definition, not just e-learning. In theory, the perceived advantages are that ICT provides more opportunities and pathways for learning and should ‘act as a hook’ to re-engage learners. Proponents of e-learning contend that the advantages of ICT to adult education are: widening provision, facilitating different forms of learning, improving outcomes and widening participation. However, findings of the research were that neither learning nor using ICT are ubiquitous activities, and hence, that learning through ICT is also not a general solution. Use of the Internet is still a minority activity and those resorting to ICT at learning centres are in a minority also; it is likely that those learners would have attended regardless of the presence of the ICT.

Patterns of learning across social groups are deeply entrenched and take in a range of social factors including age, socio-economic status, region, educational background and gender. The study identified a four-tier system concerning social patterns of participation in post-compulsory education within which much e-learning could be regarded as ‘intermittent’ in its duration: 21% of those surveyed had used ICT as a ‘post-compulsory education episode’. Learning ICT is mainly an informal activity: 23% of respondents had been formally trained to use ICT, but as many reported ‘learning something from a computer programme’ and also ‘learning by fiddling around with a computer’. Some learners have given up computers following their experiences, and over a third surveyed classed themselves as ‘non-learners’. This sample expressed a lack of interest in learning unless it could be seen as a help in everyday life.

Neil reported that regional and local influences are more important predictors of learning than an individual’s educational background. Further longitudinal and qualitative studies are needed, particularly in investigating the extent of home and family learning whose importance cannot be overstated. The research found that e-learning and ICT do increase participation in learning, but by reinforcing existing patterns rather than showing evidence of changing attitudes. People participate in learning for pragmatic reasons, which include their need for learning to fit in with life and other logistical reasons. Existing barriers persist which tend to be more perceptual and social than technical. ‘Digital choice’ may be added to other types of digital divide.

Research findings pointed to emerging evidence of limitations on ICT use, which mirror other imbalances elsewhere in adult education:

· ICT and inequalities in educational participation;

· ICT and the persistence of barriers to adult education;

· ICT-based education and enduring ‘digital divides’;

· The educational and pedagogical limitations of ICT;

· ICTs and the narrowing of adult education provision;

· The ‘clash’ between ICT and existing educational structures and organisation.

Overall, there is a sense that education is ‘carrying the can’ for other more problematic agendas for action, such as social issues and their resolution. The study asserted that, in policy terms, there needs to be a reduction of political expectations in the context of widening participation. Adult education has, in fact, narrowed, with an increasing policy focus on employability and the skills agenda including basic skills. Some parts of ICT are useful, including blended e-learning, and it has a real contribution to make in the field of informal learning which can be empowering and encourage self-direction. Policy would do well to privilege its role in this regard. 

Another contribution of ICT is its strength in facilitating real ‘community’ provision of ICT and engagement, supporting, particularly, kinship and wider family networks. With a focus on community resources rather than community sites, it offers opportunities to build a local archive and develop a group identity. As a means for encouraging learning rather than coercing it, the research concluded that ICT will facilitate learning for those who want to learn. 

Session 4: Ray Moore, National Development Director, e-Learning Foundation

Ray informed workshop delegates of the work of the e-Learning Foundation, a charitable trust which was founded two years ago to support the equitable use of ICT in schools and homes, with a particular emphasis on family learning. The Foundation sees its mission as overcoming limitations of the ‘digital divide’ to ensure that all children in the UK have equitable access to ICT-based learning resources within the next five years. 

The e-Learning Foundation has three core objectives:

1. To support the development and successful operation of a network of local e-learning projects that work with parents and other local stakeholders to generate sustainable funding to support out of school access to ICT for all;

2. To play an active role in fund raising at a national and regional level including grant giving through their own Digital Divide Fund, with priority given to disadvantaged areas;

3. To continue to develop expertise and information on e-learning and the digital divide, and campaign nationally for the use of ICT to develop effective home-school links for all families.

The roots of the e-Learning Foundation lay a large-scale project by Microsoft in 1999 providing laptops on loan to 28 schools in the UK, whose funding proved unsustainable in the longer term. Subsequently, participating schools looking for a sustainable ICT solution came together as a charitable trust, whose activities to date have centred round trying to help schools develop viable long-term funding models. The Foundation is currently shifting its support towards family learning beyond schools in a bid to help continue short-term projects and develop their capacity. 

The Foundation serves as an umbrella organisation for local e-Learning Foundations, also with charitable trust status, created primarily to raise funds to support e-learning strategies and developments in a particular area. There are presently 35 local foundations across the country which range in size, some covering entire LEAs and some, individual schools only. 100 schools are currently active with a target figure of 3,000, with a potential reach of over 1 million students. In the South West, there is one local foundation in Plymouth, two elsewhere in Devon and one in Gloucestershire.

Activities increasingly support e-learning in children’s families also, and parental involvement with the Foundation is a success story in their support of local foundations. Interest in work underway, however, is not evenly spread across communities, which could inadvertently extend the digital divide. A further disappointment to date has been the lack of involvement of local businesses, to whom approaches so far have been largely unsuccessful.

Ray attributed the success of the e-Learning Foundation to the following:

· Clear, strong, visionary leadership;

· Aspirational families and communities;

· Good relationships;

· A ‘can-do’ culture;

· Synergy with other local initiatives / funding;

· Active volunteers and Trustees;

· E-learning woven into the ethos of learning;

· Ownership at all levels;

· Strategic policy alignment.
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Mr
Jim
Austin
Head of ACET
Gloucestershire County 






Council
Mr
Roy
Baldwin
Managing Director
Creative Gateway
Mr
Andrew
Barker
14-19 Strategy Manager
Learning & Skills Council
Mrs
Caroline
Bayliss
Director of ICT
Hartpury College
Mrs
Maureen
Bennett
Essential Skills 
North Devon College



Business Adviser
Ms
Emily
Bird
Lifelong Learning & 
SW Regional Development 




Information Manager
Agency
Ms
Jan
Boddington
Hub Operations Manager  
Learndirect/UFI
Mrs
Gaye
Boggon
Training Co-ordinator
JHP Training
Ms
Lucy
Brain-Gabbott
Research Assistant
Marchmont 





Observatory/SLIM
Mr
John
Buckett
Learning Technologies 
University of Exeter



and Training Manager
Mr
Tony
Burgess
Access Policy Manager
Learning + Skills Council
Ms
Cathy
Campbell
Skills and Participation 
LSC Devon & Cornwall



Director
Ms
Kelly
Caplin
Project Development 
Cornwall College



Advisor
Mrs
Jules
Channer
Director of Skills and 
South West Screen



Education
Ms
Maria
Clarke
Consultant - Adult 
ARQ Consulting



Learning & ICT
Mr
Jim
Crawley
Head of Lifelong 
Bath Spa University College



Learning
Mr
Robert
Crowther
Principal
Best Computer Training
Mr
George
Curry
Chief Executive
North Devon Pathfinder 




Trust Ltd
Mr
Nick
Davies
International Office 
Tavistock College



Manager
Title
Forename
Surname
Position
Organisation
Ms
Catherine
Dawson
Marketing/Communic-
Regional Language 



ations Officer,
Network SW



Exeter Enterprises
Dr
Andrew
Dean
Co-ordinator
Marchmont 





Observatory/SLIM
Mr
Ian
Derbyshire
Senior Economic 
Devon County Council



Development Officer
Mr
Graham
Divers
Jobcentre Plus Business
Somerset District Office, 


Development Manager
Taunton Jobcentre Plus
Ms
Theresa
Doherty
Assistant Director
NHSU South West

Dee
Doyle
Learning & Events 
HERDA-SW



Manager
Mr
Nigel
Ecclesfield
FERL Development 
BECTA



Officer SW
Ms
Chris
Evans
Director
Marchmont 





Observatory/SLIM
Ms
Sue
Eynon
Curriculum Support 
Connexions Cornwall 


Co-ordinator

and Devon Ltd
Dr
Liz
Falconer
E-Learning Development
University of the West of 


Co-ordinator
England
Ms
Nicky
Foakes
Learning Support Tutor 
Swindon College



and Basic Skills Teacher
Mr
Manuel
Frutos-Perez
E-Learning Development
University of the West of 


Officer
England
Ms
Nina
Fry
Training Services 
Arthritis Care - South West



Manager
Ms
Janet
Gardiner
Careers Adviser
University of Plymouth
Ms
Lyn
Gardner
Executive Manager
Learning Action Dorset Ltd
Ms
Ruth
Gillson
Student Services 
The Open University in the 


Manager
South West
Ms
Katie
Glyde
Training Manager
South West Screen
Ms
Lisa
Gray
Project Manager: 
University of Bath



e-learning in Dispersed 



Organisations
Ms
Eileen
Grimshaw
Director
Northamptonshire 




Federation for F&HE
Mrs
Virginia
Havergal
Learning Development 
South West Museums, 



Officer
Libraries and Archives
Title
Forename
Surname
Position
Organisation
Mr
David
Hayward
Course Co-ordinator
East Devon College
Mr
Martin
Higginson
Social Sciences Staff 
Open University



Tutor
Mr
Robin
Jackson
Director
JacoByte Ltd
Mr
Graham
Jones
Regional Business 
UfI (Learndirect)



Manager
Ms
Trisha
Jordan
Development Worker
Adult Learners' Framework 



West of England
Mr
Graeme
Kirkwood
Manager, Learning 
Institute of TAFE Tasmania



Development
Mr
Geoff
Lawrence
EQUAL Project Manager
South West of England 




Land Based Colleges
Mr
Alasdair
Liddell
Higher Education 
HEFCE



Adviser
Mr
Alex
Lindsay
Equal Project Manager
Duchy College
Mr
Hugh
Lloyd Jones
Co-ordinator
Network Training
Ms
Katie
Lusty
Professional Services 
Torbay Council



Librarian
Mr
Mike
Maguire
Group Librarian S & E 
Devon Library & Information 



Devon
Services
Ms
Angela
Marien
Admissions Tutor
Exeter College
Mrs
Tina
Marsden
CoVE Manager
Norton Radstock Care 




Academy of Vocational 




Excellence
Ms
Rebecca
Matthews
Project Co-ordinator
Forest Education Business 




Partnership
Mr
Simon
Mauger
Regional Development 
NIACE



Officer
Mr
John
McKenzie
Manager
JISC RSC South West, 




University of Plymouth
Ms
Shirley
Merrick
Equal Project 
Bicton College



Co-ordinator
Mr
Ray
Moore
Development Director
National e-Learning 




Foundation
Professor
Nick
Moore
Managing Director
Acumen
Mr
Patrick
Murtagh
Project Manager
Opportunities
Mr
Ben
Neild
Assistant Director
Marchmont 





Observatory/SLIM
Dr
Liz
Payne-Ahmadi
Director of Customer 
Somerset College of Arts 


Services
and Technology
Title
Forename
Surname
Position
Organisation
Mr
Graham
Plumb
Project Development 
HOPE (Plymouth) 



Credit Manager
Union Ltd
Mr
Barry
Poole
Manufacturing CoVE 
North Devon College



Manager
Ms
Linda
Price
Project Co-ordinator
Business Online Support for 



Schools
Ms
Claire
Puckett
E-learning Project 
Kingston Maurward 



Coordinator
College
Mrs
Jo
Pye
Researcher
Marchmont 





Observatory/SLIM
Miss
Vivienne
Rayner
Policy Advisor
Federation of Small 




Businesses
Ms
Barbara
Robathan
Advanced Practitioner in
North Devon College



 ILT
Mr
Terry
Robson
IT Tutor Workplace 
Hartpury College



Delivery
Ms
Philada
Rogers
Project Coordinator, 
The Enterprise Connection



Researcher & Developer
Mr
Ian
Rosewall
Lecturer
Plymouth Business School, 




University of Plymouth
Mr
John
Rous Milligan
Senior Education Officer
Royal National Institute for 



the Blind
Mr
David
Rowe
Project Manager GOAL 
North Devon College



Devon
Mr
Lawrence
Rowley
Regional Manager
City & Guilds
Ms
Tat
Ruck
Community & Voluntary
SW Skills for Life Unit




Adviser
Ms
Jony
Russell
UK online Coordinator
Ms
Miriam
Sampson
Head of ACLF
Basic Skills Agency
Miss
Madelaine
Sandall
Learning & Teaching 
Falmouth College of Arts



Development Officer
Mrs
Val
Sawdy
Student Services 
Kingston Maurward College



Manager
Mr
Neil
Selwyn
Lecturer
School of Social Sciences, 



Cardiff 
University
Mrs
Maggie
Seward
Lecturer
Strode College
Mr
Khaliq
Sharif
Skills for Life Teacher
Easton Learning Centre
Ms
Laura
Smith
Labour Market Analyst
Marchmont 





Observatory/SLIM
Mr
Laurence
Smith
Projects Manager
Lets Do I.T!
Title
Forename
Surname
Position
Organisation
Mr
Paul
Smith
Editor
1066learning
Ms
Jo
Spinks

Rockpool Learning
Mr
Brian
Squires
GOAL Devon Project 
North Devon College



Worker
Mrs
Nella
Stokes
Head of Learner 
City of Bristol College



Services
Ms
Monika
Strell
Regional Officer
National Housing 




Federation
Mr
Samuel
Swabey
Centre Development 
Granby Island Community 


Manager
Centre
Mr
Julian
Swindell
Principal Lecturer
Royal Agricultural 




College
Mrs
Chris
Swingler
Project Manager - 
The Learning and Skills 



E-Learning
Council
Mr
Simon
Tepper
Director
Northport Consulting 




Limited
Mr
Guy
Timson
Training Development 
City of Bristol College, 



Faculty Quality Manager
Corporate Training
Ms
Hilary
Todd
Administrator
Marchmont 





Observatory/SLIM
Ms
Frances
Truscott
Regeneration Consultant
Future Perspectives Co-




operative Ltd
Mrs
Julie
Turley-Lister
ICT Tutor - Co-ordinator
Paignton Community 




College
Mr
Eric
Turner
Training and 
Building Products Training 


Development Adviser
Council
Mr
Bill
Urwin
Assistant Group 
Education ICT,




Manager
Somerset County 




Council
Mrs
Karen
Venn
Consultant

Judith
Venning
Mr
Colin
Wadsworth
Lecturer/Project 
North Devon College



Manager
Mrs
Jane
Wagner
Business Development 
Bicton College



Manager
Ms
Lesley
Wagstaffe
Learning Partnership 
Gloucestershire Learning 


Co-ordinator
Partnership
Mrs
Sandi
Wales
Workplace Adviser
SW Skills for Life Unit
Ms
Ann-Marie
Warrender
Regional Director SW
Learning & Skills 




Development Agency
Title
Forename
Surname
Position
Organisation
Mrs
Carole
Whitty
Schools Directorate 
DfES



Adviser
Mr
Barry
Wilding-Webb
Workforce Planning and 
Devon County Council



Development Advisor
Mr
Mike
Williams
Senior Tutor
Let's Do I.T!
Mr
Dick
Willis
Consultant
CNR
Ms
Dereth
Wood
Lifelong Learning 
Connexions West of 



Manager
England
Mr
Nick
Wright
Education Liaison 
University of Exeter



Officer
Dr
Chris
Yapp
Head of Public Sector 
Microsoft Ltd



Innovation
ANNEX C
E-LEARNING WIDENING PARTICIPATION PROJECTS IN THE SOUTH WEST

For the following list of projects we are indebted to Nigel Ecclesfield of Becta, who kindly assembled them for us. We at SLIM will be including the following in our developing database of good practice examples from across sectors. The projects below cover a range of settings and models and demonstrate the diversity of practice current within the region.

e-Learning - Widening Participation in the Region,  February 2004

Responses to question 8: What evidence do we have of innovative uses of e-learning and hybrid learning that go beyond simulating traditional learning environments?
Here is a list developed from the contributions of the members of the conference considering this question which attempts to look at the range and scope of projects to widen participation using e-learning. There are a number of different approaches to defining e-learning, but the one used here is derived from the Government’s e-learning strategy consultation document and that used by Becta in its work with the learning and skills sector.

e-learning – “refers to those aspects of information learning technology (ILT) which directly support effective learning and teaching. This can take many forms ranging from the introduction of ILT elements into traditional teaching through to fully online programmes delivered to remote locations with minimal levels of tutor intervention.” (1)

The projects listed in the table conform to this definition for all or some of their central activities.

	Project/Initiative
	Purpose
	Contact

	European initiative to develop project skills in schools
	Using ICT to introduce project-planning and review skills with learners in schools
	Dick Willis – CNR

dwillis@cnr.co.uk

	e-learning facility for junior doctors
	To provide learning opportunities for junior doctors away from hospital or medical school sites, giving support outside the new contractual hours. Possible implications for any learners with limited time or access to conventional facilities.
	Ian Rosewall – Plymouth Business School – University of Plymouth

ian.rosewall@plymouth.ac.uk


	Learning Pool
	Consortia within local government. Participants author and share locally- developed materials, making them available to staff through intranets.
	Barry Wilding-Webb – Workforce Planning and Development Adviser, Devon County Council

B.wilding-webb@devon.gov.uk


	Let’s Do IT!
	Community/Business Initiative in Cornwall using different approaches to widen participation


	Mike Williams, Cornwall College

mwilliams@cornwall.ac.uk


	GOAL
	Project placing computers and e-learning facilities on employer premises, supported by the provider – garages, catering and food hygiene.
	David Rowe, North Devon College

drowe@ndevon.ac.uk


	LSDA – M learning project
	Exploring the use of mobile communications technology to stimulate and support learning – this is a national initiative supported by the Learning and Skills Development Agency (LSDA) with participation in the South West
	Anne-Marie Warrender,  LSDA


amwarrender@LSDA.org.uk



	Ferl (Further Education Resources for Learning)
	Site maintained by Becta which tries to bring together news of e-learning developments for the learning and skills sector
	http://ferl.becta.org.uk
South West

nigel.ecclesfield@becta.org.uk


	IT@Work - LSC
	Completed in 2003 – 

To promote best practice in e-business and e-learning amongst SMEs. 

To facilitate changes in business practice and technology required by SMEs to adapt to e-business and e-learning. 

To support innovative methods of delivering e-business and e-learning services to SMEs. 
	This project has been completed, but you can contact the project manager for further details

Bridget Bish  
(Project Manager)  
Bridget.bish@lsc.gov.uk


	Equal Project
	The project is funded through the European Social Fund to promote computer use to rural groups and businesses. Running from Bicton College.


	Shirley Merrick on 01395 562300 or email smmerrick@bicton.ac.uk

	LANTRA Workforce Development in Devon.
	The objective of this project, which runs until December 2005, is to assist SME’s who work in the agricultural, environmental and land-based sector to identify their future training and development needs.
	Malcolm Florey on 01395 446806 or email malcolmflorey@hotmail.com

	Transformation Project
	Bournemouth and Poole College: Adding a richer blend to health and social care courses @ Bournemouth and Poole college. Teaching and learning within the social care department will draw upon blended learning models and incorporate best practice in the integration of e-learning into the curricula through a VLE. 
	There are no details of the contact for this project, at present, as the funding has only just been announced. Details will follow

	Ferl Practitioner Programme – Exemplar College
	Filton College – Bristol, details of this project can be found on the Becta site. The project focuses on encouraging tutors to use e-learning in their activities.
	http://ferl.becta.org.uk
South West Development Officer – Mark Barnes

mark.barnes@becta.org.uk


	National eLearning Support Network for the South West Area
	Support for colleges and other providers in developing and delivering e-learning.  This site looks at both policy and practice, encouraging practitioners to try new techniques and share their experiences with others.
	June Barnes

City of Bath College

barnesj@citybathcoll.ac.uk


	European Social Fund
	Seven current projects of the 269 currently listed by GOSW have a specific focus on e-learning or digital interactive learning across the region, with many more using ICT. Outlines of all ESF projects can be found at the site listed the ESF Regional Activity Map – a summary of those with a more specific focus on e-learning methods will be produced later.
	http://www.gosw.gov.uk/A-Z_of_GOSW_Activities/Europe/Objective_3/ESFRegionalActivityMap/index.cfm?mode=search&area=corn


	Pathfinder Projects
	Projects in 2003/4 are looking at e-learning opportunities for learners in the 14-19 age group. The site listed gives projects in the South West and links to the national site
	http://www.dfes.gov.uk/14-19pathfinders/pfresults.cfm?srch=1&regions=19


	e-learning in dispersed organisations
	Project looked at the ways various organisations involved in health workforce education were using e-learning in the South West to remove barriers to training and learning.


	l.gray@bath.ac.uk
http://bath.ac.uk/health/e-learning/mentalhealth/


	Learning Works for All
	This fund, run by the South West TUC, provides exciting new opportunities for unions to promote learning at work and to test fresh ideas for work-life balance and joint working with employers. It can also provide support in response to redundancy.

Raising skills is crucial to business success and to the economic health of the region. The aim of the Fund is to increase the performance of organisations and individuals in the South West. Improvements in productivity and performance can be achieved through enhanced skills, partnership approaches to change, good communications and a diverse workforce able to balance their needs with those of their employer. Learning works for all!

The 'Learning Works for All Fund' has been set up with support from the SWRDA, European Social Fund and the South West Region LSCs. Bids need to be led by Trade Unions or Independent Employee Organisations.

The fund is running from April 2003 until December 2005.


	Maggie Fellows, Project Manager at the South West TUC 

mfellows@tuc.org.uk

	SWRDA (South West of England Regional Development Agency)
	SWRDA has sponsored a wide range of projects with an e-learning focus. Information on these projects can be obtained via the SWRDA website at the address given in the following column. Contacts are given in the list provided.


	http://www.southwestrda.org.uk/what-we-do/skills/skills-projects.shtm


	zero14plus
	This organisation works with playgroups and other childcare organisations. They have started to use e-learning for managers.

The training web site offers a series of 50 short E learning sessions for supervisors, managers and businesses. 


	http://www.devon.gov.uk/zero14plus/training.html
Lynn Rodway

01392-385527.

	Bournemouth University
	The Business School at Bournemouth University has participated in a range of projects developing and evaluating different approaches to e-learning. The web site listed gives details and contacts.


	http://business.bournemouth.ac.uk/coe/Previous%20Research.html


	University of Bristol – Institute for Learning and Research Technology
	Another active organisation. Use the web link to obtain information and contact names for those projects that interest you.
	http://www.ilrt.bris.ac.uk/projects/elearning/projects_html?projattrib=4


	University of Plymouth
	e-Learning: Strategies for the Future – conference managed by University of Plymouth working with a range of agencies including Plymouth City Council. Project now in the evaluation and dissemination stage.


	Steve Wheeler: s.wheeler@plymouth.ac.uk 

Mark Townsend: mark.townsend@plymouth.ac.uk

	learndirect and Skills for Life embedding projects
	Cornwall College for learndirect and City of Bristol College for Skills for Life are the two South West Colleges involved in these projects. Further details can be obtained from the LSDA – Learning Technologies page that have been set up to support these initiatives.
	http://www.ccm.ac.uk/ltech/ufi/colleges.asp



Nigel Ecclesfield (Becta) and John McKenzie (JISC, Regional Support Centre, South West) will be developing this initial database for future circulation via SLIM and other regional agencies. There is work to be done to identify LSC-funded projects outside European funding, but it is hoped to start to bring the information together using the simple format above. If anyone wishes to add to the list, please contact Nigel Ecclesfield using nigel.ecclesfield@becta.org.uk.


































� Towards a Unified e-Learning Strategy: Consultation Document, DfES. July 2003. p 6.


� The deadline for submissions to the consultation was January 2004


� Progress towards a unified e-Learning Strategy. DfES e-Learning Strategy Unit, Apr 2004. 


(� HYPERLINK "http://www.dfes.gov.uk/elearningstrategy" ��http://www.dfes.gov.uk/elearningstrategy�) 


� IDeA learning pool: business case. V4, Nov 2002.


� ICT mentors: a support skills resource for volunteers and programme coordinators in community and voluntary organisations, by J Essom. NIACE/DfES, 2003.


� National Learning Network. Overview of the National Learning Network Adult and Community Learning ILT / E-learning strategy process. NLN, Jan 2004.


� National Learning Network/Learning and Skills Development Agency. Colleges to get £1 million in cash for innovation in e-learning. NLN/LSDA press release, Mar 2004.


� 21st Century Skills: Realising our potential. Skills Strategy White Paper. DfES, Jul 2003.


� Reach. Issue 9, Oct/Nov 2003. UfI/learndirect


� The Marchmont Observatory at is based at the University of Exeter and is the host organisation for SLIM.


� More background into the complex funding position as it relates to e-learning as well as other flexible learning programmes can be found below and in our earlier SLIM Learning Theme report on ‘Flexible Training Solutions’ (downloadable from the SLIM Website at � HYPERLINK "http://www.swslim.org.uk" ��http://www.swslim.org.uk�).


� e-Learning Age. Nov 2003, pp15-16.


� Learning Lab Journal. Jan 2003.


� Connecting the countryside: an evaluation of CMF funded UK online centres in rural areas. Countryside Agency/DfES. Dec 2003.


� Broadband: a solution for rural e-learning? By R Mason and F Rennie. International Review of Research in Open and Distaince Learning, Apr 2004. (� HYPERLINK "http://www.irrodl.org/content/v5.1/mason_rennie.html" ��http://www.irrodl.org/content/v5.1/mason_rennie.html�) 


� TUC Education. Online learning strategy 2004. TUC, 2004. 


(� HYPERLINK "http://www.learningservices.org.uk/national/learning-3541-f0.pdf" ��http://www.learningservices.org.uk/national/learning-3541-f0.pdf�)


� New Perspectives for Learning newsletter, by PJB Associates. Issue 5, Apr 2003. (� HYPERLINK "http://www.pjb.co.uk/npl/npl5.pdf" ��http://www.pjb.co.uk/npl/npl5.pdf�) 


� The European e-Skills Newsletter. Issue 1, Dec 2003. (� HYPERLINK "http://www.cedefop.eu.int" ��http://www.cedefop.eu.int�) 


� ECDL for educators: an evaluation of ICT skills training in context. Interim report by MirandaNet for the British Computer Society, Dec 2003.


� Get on with IT. Report of the Post 16 e-Learning Strategy Task Force. DfES, Jul 2002.


� 21st Century Skills: Realising our potential. Skills Strategy White Paper. DfES, Jul 2003.


� Overcoming social exclusion through online learning Year 1: Literature review, edited by L Englebright and S Sheldrake. NIACE, 2004. (� HYPERLINK "http://www.niace.org.uk/online/index.asp" ��http://www.niace.org.uk/online/index.asp�) 


� ICT: the new basic skill, by A Clarke and L Englebright. NIACE, 2003.


� Adults � HYPERLINK "mailto:Learning@Home" ��Learning@Home� research project – summary of survey findings, by N Selwyn, S Gorard, J Furlong and L Madden. Report by Cardiff University to the ESRC, 2003.


� Internet access: individuals and households. First Release on Internet Access, National Statistics. Sep 2003.


� Digitally divided by choice, by S A Mathieson. Guardian Unlimited Online, Sep 2003.


� New survey finds computers at home promote better skills, productivity and work-life balance. Office of the e-Envoy, Jan 2004. (� HYPERLINK "http://www.e-envoy.gov.uk" ��http://www.e-envoy.gov.uk�) 


� Wired for work? ICT and job seeking in rural areas, by R W McQuaid et al. Report by Napier University to the Joseph Rowntree Foundation, Sep 2003.


� Making the net work for residents and their landlords: a guide to using ICT in housing associations, by D Wilcox. Report by Partnerships Online to the JRF, 2002.


� Evaluating online learning, by M Kambouri and L Bagley. Learning and Skills Research Journal, 2003.


� Study finds e-learners ‘get what they need’. Training Zone, 22 Mar 2004. 


� HYPERLINK "http://www.trainingzone.co.uk/item/124431/680/608/626" ��http://www.trainingzone.co.uk/item/124431/680/608/626�   
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